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The growing i n t e r e s t  In  th e  s e l f - c o n c e p t  a s  a f a c t o r  to  l e a r n in g  and 
th e  Idea  o f  co n flu en ce  as  a p o s s ib le  m o tiv a to r  fo r  b u i ld in g  p o s i t i v e  
s e l f - c o n c e p t s  In flu en ced  th e  d i r e c t i o n  and in t e n t io n  o f t h i s  s tu d y . The 
problem o f  t h i s  s tudy  was (1) to  develop  a c o n f lu e n t  language a r t s  
program des igned  to  improve th e  s e l f - c o n c e p t s  and re a d in g  achievement o f  
s tu d en ts ';  and (2) to  de te rm ine  i f  th e re  were in c r e a s e s  in  s e l f - c o n c e p t  
and re a d in g  achievem ent s c o re s  a f t e r  p a r t i c i p a t i o n  in  the  program.
The development o f  the  c o n f lu e n t  language a r t s  program Involved th e  
fo llo w in g  p ro c e s s :  (1) theo ry  fo rm ation  to  g ive  su b s tan ce  and s t r u c t u r e
to  th e  l i t e r a t u r e - l a n g u a g e  le s s o n s ;  (2) e s ta b l ish m e n t  o f  c r i t e r i a  fo r  
l i t e r a t u r e  s e l e c t io n ;  (3) needs assessm ent o f  s tu d e n t s ;  and (A) the  
w r i t i n g  o f  l i t e r a t u r e - l a n g u a g e  le s s o n s .  The le s s o n s  combined f e e l i n g  
and th in k in g  in  a c t i v i t i e s  to  b u i ld  p o s i t i v e  s e l f - c o n c e p ts  through problem 
so lv in g  and in c re a s e  re ad in g  p r o f ic ie n c y .
The e v a lu a t io n  o f  th e  c o n f lu e n t  language a r t s  program made up th e  
second p o r t io n  o f t h i s  r e s e a rc h  p r o j e c t .  A summer school was o rgan ized  
f o r  a  f iv e  week p e r io d  w ith  th e  c o n f lu e n t  language a r t s  program as  th e  
cu rr icu lu m . P a r t i c i p a n t s  o f  th e  summer school were v o lu n te e r s  who made 
up the  ex p er im en ta l  group, The c o n t r o l  group was randomly s e le c te d  from 
th e  p o p u la t io n  o f J e f f e r s o n  School s tu d e n ts  who ranged from beg inn ing  
fo u r th  g rade  to  com pleting  f i f t h  g rade .
The ex p e r im en ta l  group and th e  c o n t r o l  group were p r e te s t e d  fo r  
s e l f - c o n c e p t  and re a d in g  achievem ent. At f i v e ,  s i x ,  and fo u r  week 
i n t e r v a l s ,  s e l f - c o n c e p t  and re a d in g  t e s t s  were ad m in is te re d  a g a in .  The 
re a d in g  and s e l f - c o n c e p t  p o s t t e s t  and two r e t e n t io n  t e s t s  were compared 
to  th e  p r e t e s t s  to  measure any In c re a s e  in  means. The means o f  th e se  
t e s t s  were su b je c te d  to  an a n a ly s i s  o f  co v ar ian ce  a t  the  .05 l e v e l  o f  
s ig n i f i c a n c e  fo r  r e j e c t i o n  o f  th e  n u l l  hypo theses .
The a n a ly s i s  o f  co v ar ian ce  in d ic a te d  th a t  no s i g n i f i c a n t  d i f f e r e n c e s  
were found between th e  ex p er im en ta l  group and th e  c o n t ro l  group in  s e l f -  
concep t Improvement o r  re a d in g  achievem ent. The n u l l  hypo theses  were not 
r e j e c t e d .
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Chapter 1
INTRODUCTION
What a person  b e l ie v e s  about h im se lf  i s  Im portan t.  P o t e n t i a l i t i e s  
w i th in  in d iv id u a ls  a re  sometimes never tapped o r  r e le a s e d  in to  a c t u a l i t y  
because o f  problems stemming from n e g a t iv e  s e l f - c o n c e p t s .
The paraphrased  p roverb , " a s  one t h in k s ,  so i s  he" i s  q u i t e  profound. 
F ra n c is  S ch ae ffe r  ex p la in ed  t h a t  people  a r e  unique in  th e  in n e r  l i f e  of 
th e  mind— what they  a re  in  t h e i r  thought world d e te rm in es  how they  act.*"
S tu d en ts  o f  th e  " s e l f "  p o s tu l a t e  t h a t  s e l f - c o n c e p t s  a r e  p a r t  o f  th e  
in n e r  mind and a f f e c t  th e  fu n c t io n in g  power o f  an in d iv id u a l .  H. Alan 
Robinson s t a t e d  th a t  more p o te n t  than  e i t h e r  im m aturity  o r  s o c ia l  in ad e ­
quacy in  low ering  fu n c t io n in g  power i s  a c h i l d ' s  own u n fav o rab le  s e l f -
2concep t. Nothing i s  so p a ra ly z in g  as  a f e e l i n g  o f  b e ing  i n f e r i o r .
Research s tu d i e s  on the im portance o f  the  s e l f - c o n c e p t  on read in g  
achievement and p e r s o n a l i ty  development in d ic a te d  a need fo r  f u r th e r  
s tudy  of means to  b u i ld  p o s i t i v e  s e lf - im a g e s  in  c h i ld r e n .  An im p era tiv e  
was given fo r  a c t i o n ,  fo r  the  development o f  programs th a t  combine the  
a f f e c t i v e  and c o g n i t iv e  domains so to  p ro v id e  c h i ld r e n  an o u t l e t  of 
e x p re s s io n  and a fo unda tion  on which to  b u i ld  t o t a l  s e lf -u n d e rs ta n d in g *  
Mary Lamy recommended th e  des ig n  o f  a c t i v i t i e s  which have meaning fo r  the
^F ra n c is  A. S c h a e f fe r ,  How Should We Then Live (Old Tappan, New 
J e r s e y ;  Fleming H. R eve ll  Company, 1976), p. 19.
2
H. Alan Robinson, e d . ,  The U nderachiever in  Reading (Chicago: 
U n iv e rs i ty  o f  Chicago P re s s ,  1962), p . 20.
1
c h i l d .  She w ro te  t h a t  e x p e r ie n c e s  need to  be sought which p ro v id e  fo r
th e  development w ith in  each  c h i ld  o f  p o s i t i v e  p e rc e p t io n s  o f  h im se lf  and
o f  h i s  world in  the school s e t t i n g .
W illiam W attenbcrg and C la re  C l i f f o r d  s t a t e d  In  t h e i r  r e se a rc h
p r o je c t  t h a t  the  co n n ec tio n  between read in g  achievement and s e l f  concep t
should be pu t to  exper im en ta l  p ro o f .  There a r e  s e v e ra l  ways in  which
programs can be i n i t i a t e d  to de te rm ine  whether i t  i s  p o s s ib le  to  a l t e r
th e  s e l f  co n cep t .^
A rthur J e r s i l d  contended t h a t  a s tu d y  o f  c h i ld  psychology need not
be fo r  psychology m ajors  only* bu t fo r  c h i ld r e n  them se lves .  He proposed
th e  develop ing  of a program
to promote wholesome u n d e rs tan d in g  o f  s e l f  and o th e r s  a s  
a b a s ic  f e a tu r e  o f  th e  g e n e ra l  e d u c a t io n  o f  a l l  c h i ld r e n .
. . .  In  a t te m p t in g  t h i s  program* we would have to  reco g n ize  
t h a t  th e  p ro cess  o f  d eve lop ing  s e l f - u n d e r s ta n d in g  in v o lv e s  
a l l  o f  the  growing p e r s o n 's  f a c u l t i e s  f o r  f e e l i n g  and th in k in g .
C h i ld r e n 's  l i t e r a t u r e ,  s t o r i e s ,  books, and poems could  be th e
c a t a l y s t  to  b r in g  mind and f e e l i n g  to g e th e r  in  s e l f - u n d e r s ta n d in g .
M o llie  H unter,  a w r i t e r  fo r  c h i ld r e n ,  recognized  th e  power o f  the
p r in te d  word as  she s t a t e d ,
the c h i ld  [has a] need fo r  s to r y  c h a r a c te r s  through whom 
he can i d e n t i f y  w ith  th e  r e s t  o f  humankind and so d isc o v e r  
who he i s ,  how he "be longs"  . , . th e  f i r s t  l i g h t  o f
3
Mary W. Lamy, " R e la t io n s h ip  o f  S e l f - p e r c e p t io n s  of E arly  Primary 
C h ild ren  to  Achievement in  Reading ,"  D i s s e r t a t io n  A b s t r a c t s , 24:629, 
August, 1963.
^W illiam  W attenberg and C la re  C l i f f o r d ,  R e la t io n sh ip  o f  the  S e l f -  
Concept to  Beginning Achievement in  Reading, U .S . , E d u c a tio n a l  Resources 
In fo rm a tio n  C e n te r ,  ERIC Document ED 002 859, 1.962, p. 58.
^A rthur T. J e r s i l d ,  "S e lf -U n d e rs ta n d in g  in Childhood and A dolescence, 
American P s y c h o lo g is t , 6 :123 , 125, A p r i l ,  1951.
3l i t e r a t u r e  on th e  young mind does more than  i l lu m in e .  A 
touch o f  g lo ry  descends and th a t  mind can never  be t r u l y  
dark  ag a in  . . . l i t e r a t u r e  i s  one o f  th e  mediums through 
which young minds e v e n tu a l ly  reach  m a t u r i t y .&
T his  human q u a l i t y  o f  l i t e r a t u r e  to  open th e  mind to  e x p e r ie n c e s  o f 
i d e n t i f i c a t i o n  w ith  o th e r s  and u n d e rs tan d in g  o f  s e l f  was th e  fo c a l  p o in t  
o f  t h i s  s tu d y .  How c h i ld r e n  fe e l  about th em se lv es , sch o o l,  o r  re a d in g ,  
what p e rso n a l  meanings they  e x t r a p o la te  from what th e  sch o o ls  and re a d in g  
programs o f f e r  w i l l  de te rm ine  to  a g r e a t  e x te n t  th e  q u a l i t y  and q u a n t i ty  
o f  t h e i r  le a r n in g  and t h e i r  l i f e .
The Problem
Statem ent o f  the  Problem
The problem o f  t h i s  s tudy  was (1) to  develop a c o n f lu e n t  language 
a r t s  program designed  to improve the  s e l f - c o n c e p ts  and re a d in g  a c h ie v e ­
ment o f  s tu d e n ts ;  and (2) to  determ ine  i f  t h e r e  were in c r e a s e s  in  
s e l f - c o n c e p t  and re a d in g  achievem ent s c o re s  a f t e r  p a r t i c i p a t i o n  in  the  
program.
D e l im i ta t io n s  o f  th e  Study
The s tudy  was l im i te d  to :
1. F ou rth  and f i f t h  grade s tu d e n ts  a t  J e f f e r s o n  Elem entary School.
2. A summer schoo l program, th u s  depending on v o lu n te e r s  fo r  
p a r t i c i p a n t s .
3. D esign ing  le s s o n s  based on c h i l d r e n ' s  books, s t o r i e s ,  and poems 
to  improve s e l f - c o n c e p t s  and read in g  achievement of s tu d e n ts .
6M ollie  H unter, T a le n t  I s  Not Enough (New York: Harper and Row, 
1975), pp. 10, 18-19.
4. P r e - s e le c te d  l i t e r a t u r e  based on c r i t e r i a  e s ta b l i s h e d  by Sara 
Lundsteen^ and needs o f  s tu d e n ts .
Assumptions
I t  was assumed in  t h i s  s tu d y  t h a t :
1 .  What p e rso n s  b e l ie v e  abou t them selves becomes a r e a l i t y .
2. L i t e r a t u r e  can be a medium fo r  s e l f - u n d e r s ta n d in g  and s e l f -  
concept development.
3. A b a s ic  need fo r  ed u c a tio n  i s  th e  b len d in g  o r  combining o f  th e  
a f f e c t i v e  and c o g n i t iv e  domains In  l e a r n in g  a c t i v i t i e s .
4 . C h i ld r e n 's  l i t e r a t u r e  can be an avenue f o r  b r in g in g  th e  
c o g n i t iv e  and a f f e c t i v e  domains to g e th e r .
5. The P ie r s - H a r r l s  C h i ld r e n 's  S e lf -c o n c e p t  Sca le  i s  a v a l id  
measure o f  s e l f - c o n c e p t  f o r  f o u r th  and f i f t h  grade s tu d e n ts .
6. The G a tes -H ac G ln lt ie  Reading T e s t  i s  a v a l id  measure o f  read in g  
achievem ent fo r  fo u r th  and f i f t h  grade s tu d e n ts .
R esearch  Hypotheses
The fo llo w in g  r e s e a r c h  hypo theses  were g en era ted  from a rev iew  of 
th e  l i t e r a t u r e  and w i l l  be t e s t e d  in  th e  n u l l  form a s  In d ic a te d  in  
Chapter 3.
H ypothesis  1
The ex p e r im en ta l  group w i l l  have a s i g n i f i c a n t l y  h ig h e r  mean on th e  
re a d in g  p o s t t e s t  th an  th e  c o n t r o l  group.
^Sara W. Lundsteen, "A Thinking Improvement Program Through L i t e r a ­
tu re * "  Elem entary  E n g l is h . A p r i l ,  1972, pp. 505-12.
H ypothesis 2
The ex p e r im en ta l  group w i l l  have a s i g n i f i c a n t l y  h ig h e r  mean on the  
f i r s t  r e t e n t io n  t e s t  in  re a d in g  than  th e  c o n t ro l  group.
H ypothesis  3
The ex p e r im en ta l  group w i l l  have n s i g n i f i c a n t l y  h ig h e r  mean on the
second r e t e n t io n  t e s t  in  re a d in g  than th e  c o n t ro l  group.
H ypothesis  4
The exper im en ta l  group w i l l  have a s i g n i f i c a n t l y  h ig h e r  mean on the  
s e l f - c o n c e p t  p o s t t e s t  than  th e  c o n t r o l  group.
H ypothesis  5
The e x p e r im en ta l  group w i l l  have a s i g n i f i c a n t l y  h ig h e r  mean on th e  
f i r s t  r e t e n t i o n  t e s t  in  s e l f - c o n c e p t  than  th e  c o n t r o l  group.
H ypothesis  6
The exper im en ta l  group w i l l  have a s i g n i f i c a n t l y  h ig h e r  mean on the
second r e t e n t i o n  t e s t  in  s e l f - c o n c e p t  than th e  c o n t r o l  group.
S ig n i f ic a n c e  o f  the  Study
Research has  in d ic a te d  t h a t  th e  s e l f - c o n c e p t  in f lu e n c e s  l e a r n in g  and 
achievem ent. Many e d u c a to rs  and r e s e a r c h e r s  r e p o r t  a gap in  e d u c a t io n a l  
p r a c t i c e s  in  f a i l u r e  to  make l e a r n in g  p e r so n a l .  In  many o f  th e  educa­
t i o n a l  p r a c t i c e s ,  p o t e n t i a l  i s  s t i f l e d  by f a i l u r e  to  reco g n ize  the  
potency o f  s e l f - c o n c e p t  in  th e  le a r n in g  p ro c e s s .  Harry Morgan s t a t e d  
t h a t ,
to  focus  s o le ly  on c o g n i t iv e  s k i l l s  in  a c h i l d ' s  sch o o lin g  
would p e rp e tu a te  a dangerous o n e -s ld e d n c ss ;  I t  would d e p r iv e
6him o f  th e  th in g s  he needs to  develop a c t i v e ,  th o u g h t fu l ,  
and c r e a t iv e  ways o f  coping w ith  h i s  environm ent. . . .
The r e s u l t s  a r e  d e v a s ta t in g  fo r  a l l  c h i ld r e n ,  because we 
le a v e  an a re a  o f  human p o t e n t i a l  l a r g e l y  unexplored  and 
u nderdeve loped .8
Louise Berman suggested  t h a t  s c h o o lin g  to  be e f f e c t i v e  must be con­
cerned w ith  man's ta n g le  w ith  h im se lf  In  h i s  rendezvous In  time and space .
Don Dinkmeyer c a l l e d  t h i s  o n e -s id e d n e ss  e d u c a t io n a l  bankrup tcy . He 
s t a t e d ,
We can only  f a c i l i t a t e  the  c h i l d ' s  development a s  a 
person  i f  we become Involved w ith  th e  c h i l d ' s  t o t a l  be in g : 
i n t e l l e c t ,  f e e l i n g s ,  a t t i t u d e s ,  p u rp o ses ,  and b e h av io r .
Any c o n t in u a t io n  o f  a f a l s e  dichotomy between b e l i e f s ,  
f e e l i n g s ,  p u rp o ses ,  and behav io r  promulgated in  p r a c t i c e  
by the  c u r re n t  emphasis on methods and e v a lu a t io n  w i l l  n o t  
meet th e  need fo r  e d u c a t io n a l  ex p e r ie n c e s  which a re  
r e l e v a n t . 10
C arl  Rogers w rote  t h i s  s ta te m e n t  abou t human p o t e n t i a l :
We a re  working hard to  r e l e a s e  th e  I n c re d ib le  energy  
in  th e  atom . . . i f  we do no t dev o te  equal energy . . .  to  
th e  r e l e a s e  o f  th e  p o t e n t i a l  o f  th e  in d iv id u a l  p e rso n ,  then 
the  enormous d isc rep an cy  between our l e v e l  o f  p h y s ic a l  
energy r e so u rc e s  and human r e so u rc e s  w i l l  doom us to  a 
deserved  and u n iv e r s a l  d e s t r u c t i o n . 11
Richard Jones s t a t e d  th e  c rux  o f  th e  i s s u e .
Normally, th e  human mind and th e  human h e a r t  go 
to g e th e r .  . . .  We a re  w i tn e ss in g  a r e v o lu t io n  in  pedagogy 
which I s  committed to  hones t d e a l in g s  w ith  th e  minds o f
O
Harry Morgan, The Learning  Community: A H um anistic Cookbook fo r  
T eachers  (Columbus, Ohio: C h a r le s  E. M e r r i l l ,  1973), p. 3.
^Louise M. Berman, New P r i o r i t i e s  in  the  Curriculum  (Columbus, Ohio: 
C harles  E. M e r r i l l ,  1968), p. 1.
*°Don Dinkmeyer, U nderstand ing  S e l f  and O th e r s , U .S .,  E duca tiona l 
Resources In fo rm a tio n  C e n te r ,  ERIC Document ED 132 444, 1970, p. 2.
^ C a r l  Rogers, Freedom to  Learn (Columbus, Ohio: C harles  E. M e r r i l l ,  
1969), p . 125.
c h i ld r e n .  I t  fo llo w s ,  t h e r e f o r e ,  t h a t  we may a l s o  enjoy 
more hones t d e a l in g s  w ith  th e  h e a r t s  o f  c h i l d r e n , 12
These a u th o rs  have in d ic a te d  th a t  p o t e n t i a l  can be r e le a s e d  through
s e l f - u n d e r s ta n d in g  and p o s i t i v e  s e l f - c o n c e p t s .  T h e re fo re ,  i t  has become
s i g n i f i c a n t  to  seek  ways o f b u i ld in g  h e a l th y  s e lf - im a g e s .  The purpose o f
t h i s  r e se a rc h  p r o je c t  was to  des ign  and e v a lu a te  a program to  meet t h i s
c h a l le n g e ,  to  in v e s t  in  " c h i l d r e n , ” to g e th e r  w ith  " s k i l l s "  to  c u r t a i l
f u r t h e r  e d u c a t io n a l  bankrup tcy .
D e f in i t io n  o f  Terms
A f fe c t iv e  Domain
The a f f e c t i v e  domain encompasses f e e l i n g s ,  b e l i e f s ,  a t t i t u d e s ,  
v a lu e s ,  and l i k e s  and d i s l i k e s  toward " s i g n i f i c a n t  o t h e r s , "  s e l f ,  and 
ex p e r ie n c e s  o f  l i f e .
C h ild ren * s  L i t e r a t u r e
C h a r lo t te  S. Huck d e f in e d  c h i l d r e n ' s  l i t e r a t u r e  as  " th e  im ag in a tiv e
shap ing  o f  l i f e  and thought i n to  forms and s t r u c t u r e s  o f language . The
prov idence o f  l i t e r a t u r e  i s  th e  human c o n d i t io n ;  l i f e  w ith  a l l  i t s
13f e e l i n g s ,  th o u g h ts ,  and i n s i g h t . "
C ogn it ive  Domain
The c o g n i t iv e  domain encompasses m ental s k i l l s  t h a t  govern th e  
i n d i v i d u a l ' s  own l e a r n in g ,  remembering, and th in k in g  beh av io r  through
12Richard M. Jo n e s ,  F an tasy  and F e e l in g  in  Education  (New York: New 
York U n iv e r s i ty  P r e s s ,  1968), p . 25.
^ C h a r l o t t e  S. Huck, C h i ld r e n 's  L i t e r a t u r e  in  th e  Elem entary School 
(New York: H o lt ,  R in eh ar t  and W inston, 1979), p. 4.
th e  p ro c e sse s  o f  knowing, comprehending, a p p ly in g ,  a n a ly z in g ,  s y n th e s iz in g ,  
and e v a lu a t in g  f a c t s  and con cep ts  o f  t h o u g h t . ^
C onfluen t
C onfluen t i s  an a d j e c t i v e  used to  d e s c r ib e  th e  combining o r  b len d in g  
o f  something in to  one th in g .  In  t h i s  s tudy  c o n f lu e n t  means to  combine 
the  a f f e c t i v e  and th e  c o g n i t iv e  domains In to  one p ro c e ss .  T h is  one 
p ro c e ss  becomes an I n te g ra te d  l e a r n in g  e x p e r ie n c e .  Beverly Galyean 
d e f in e d  t h i s  term a s  "means to  merge f e e l in g s  and th in k in g  In to  one 
h o l i s t i c  le a r n in g  p ro c e ss .
C onfluen t Language A r ts  Program 
Based on C h ild ren * s  L i t e r a t u r e
A c o n f lu e n t  language a r t s  program (CLAP) combines th e  a f f e c t i v e
and c o g n i t iv e  domains in to  r e a d in g ,  w r i t i n g ,  speak ing , and l i s t e n i n g
activities and skillB r e l a t e d  to  themes from c h i l d r e n ' s  stories, books,
and poems designed  to  Improve s e l f - c o n c e p t s  and re a d in g  achievem ent.
R e te n t io n  TestB
R e ten tio n  t e s t s  a r e  t e s t s  g iven a f t e r  the  p o s t t e s t  w ith  s p e c i f i c  
tim e i n t e r v a l s  to  t e s t  fo r  m ain tenance o f  read in g  and s e l f - c o n c e p t  
improvement.
14
Benjamin S. Bloom, e d . ,  Taxonomy o f  E d u ca tio n a l O b je c t iv e s  (New 
York: David McKay, 1956).
15Beverly  Galyean, Human Teaching and Human Learning  in  th e  Language 
C la s s :  A C onfluen t Approach, U .S . ,  E ducationa l Resources In fo rm atio n  
C en te r ,  ERIC Document ED 131 729, 1976, p. 5.
S elf-co n cep t
W illiam Purkey d e f in ed  th e  s e l f - c o n c e p t  a s  a "complex and dynamic
system  o f  b e l i e f s  which an in d iv id u a l  ho lds  t ru e  about h im s e l f , each
16b e l i e f  w ith  a co rrespond ing  v a lu e ."
S e lf -u n d e r s ta n d in g
S e lf -u n d e r s ta n d in g  i s  insL ght in to  reaso n s  fo r  o n e 's  behav io r ,  
a t t i t u d e s ,  l i k e  o r  d i s l i k e s ,  and v a lu e s .  The a c t i v i t i e s  o f  th e  c o n f lu e n t  
language a r t s  program sought to  b u i ld  s e l f -u n d e r s ta n d in g  through i d e n t i ­
f i c a t i o n  w ith  s to rybook  c h a r a c te r s .
O rg an iza t io n  o f  th e  Study
The s tudy  was o rgan ized  in to  f iv e  c h a p te r s .  Chapter 1 c o n ta in s  an 
i n t r o d u c t io n  to th e  s tu d y ,  s ta te m e n t o f  th e  problem, d e l im i t a t io n s  and 
assum ptions  of th e  s tu d y ,  r e s e a rc h  h y p o th ese s ,  s ig n i f i c a n c e  of th e  s tu d y ,
d e f i n i t i o n s  o f  te rm s, and o r g a n iz a t io n  o f  the s tu d y .
C hapter 2 com prises  a rev iew  of th e  r e l a t e d  l i t e r a t u r e .
Chapter 3 c o n ta in s  the d es ig n  o f  th e  s tudy and p rocedures  to  be
fo llow ed .
Chapter 4 cov ers  an a n a ly s i s  o f  th e  f in d in g s  o f  the  re se a rc h  
p r o j e c t .
C hapter 5 In c lu d e s  th e  summary, c o n c lu s io n s ,  and recommendations o f  
the  s tu d y .
^ W il l i a m  Purkey, S e lf -c o n c e p t  and School Achievement (Englewood 
C l i f f s ,  New J e r s e y :  P r e n t i c e - H a l l ,  1970), p . 7.
Chapter 2
REVIEW OF RELATED LITERATURE 
I n t ro d u c t io n
The h o l i s t i c - i n f e r e n t i a l  approach to  assessm ent o f  needs o f f e r s  a 
d i r e c t  and e f f i c i e n t  approach to  th e  cau ses  o f b eh av io r .  No a ttem p t has 
been made to  i tem ize  a l l  behav io r  o r  g a th e r  i t  up in  g r e a t  masses.
In s te a d  th e  o b s e rv e r , th e  s e l f ,  a s  an e f f e c t i v e  sc re e n  fo r  observ ing  th o se  
a s p e c ts  o f  b e h a v io r ,  p rov ide  th e  most e f f i c i e n t  c lu e s  to  th e  causes  o f 
problems in t e r e s t e d  p ersons  a r e  seek ing  to  u n d e rs tan d .
Behavior d e sc r ib e d  in  term s of th e  s e l f  i s  termed p e rc e p tu a l ,  
p e r so n a l ,  o r  phenomenological which means t h a t  beh av iu r  i s  observed and 
understood from the  p o in t  o f  view o f  th e  in d iv id u a l  o r  behaver h im se lf .  
T h is  view i s  concerned w ith  a p e r s o n 's  own unique ex p er ience  o f  h im se lf  
and h i s  w orld . In d iv id u a l s  behave i n  terms of what they  b e l ie v e  to  be 
t r u e  and im p o rtan t .  The t h e s i s  of Donald Snygg and A rthur Combs' book 
In d iv id u a l  Behavior i s  t h a t  "p eo p le  do not behave acco rd in g  to  the  f a c t s  
as  o th e r s  see them. They behave acco rd in g  to  th e  f a c t s  a s  they  see  them 
. . . a l l  behav io r  i s  a fu n c t io n  o f  th e  i n d i v i d u a l ' s  p e r c e p t io n s , " 1'
The purpose o f  th e  review  of l i t e r a t u r e  was to survey th e  s e l f -  
concep t,  o n e 's  a t t i t u d e  toward o n e 's  s e l f ,  and i t s  e f f e c t  on l e a r n in g  
and achievem ent. To l e a r n  ways to  b u i ld  p o s i t i v e  s e l f - c o n c e p t s  i s  th e  
main goal o f  t h i s  r e s e a rc h  p r o j e c t .
^Donald Snygg and A rthur Combs, Ind lv lduaJ  Behav i o r t  A P e rc e p tu a l  
Approach (New York: H arpers ,  1959), pp. 17-18.
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D e f in i t io n s  o f  the  S e lf -c o n c e p t
S e l f  theo ry  develops  the  assum ptions  t h a t  man's beh av io r  i s  always
m eaningful and th a t  o th e r  p e rso n s  can unders tand  a n o t h e r 's  behav io r  i f
one can only  p e rc e iv e  h ia  phenomenal world a s  he does . In  t h i s  theory*
the s e l f  i s  co n s id e red  th e  c e n t r a l - c o n s t r u c t  o f  p e r s o n a l i ty  and b eh av io r .
The in g r e d ie n t s  which make up the  s e l f  a r e  needs* m o tiv a t io n s ,
p e r s o n a l i t y  t r a i t s *  i n t e r e s t s *  goals* values* i n t e r p e r s o n a l  r e l a t io n s h ip s *
p e rc e p t io n s ;  many v a r i a b l e s  a lm ost im p o ss ib le  to  s o r t  o u t .  How can
human b e ings  w ith  so many v a r i a b l e s  o f  beh av io r  be s tu d ie d  and observed?
W illiam  F i t t s  ex p la in ed  th a t  t h e r e  i s  something about a person  th a t
summarizes a l l  t h a t  one i s .  He has i l l u s t r a t e d  through h i s  r e s e a rc h  th a t
th e  s e l f - c o n c e p t  f u l f i l l s  the  f u n c t io n  as  a su p ram o d era to r , c u t t i n g
a c ro s s  the  o th e r  v a r i a b l e s  o f  m o tiv a te rs*  n eed s ,  a t t i t u d e s  o r  v a lu e s ,
th u s  p ro v id in g  a c e n t r a l  c o n s t r u c t  fo r  s tu d y in g  human b e h a v io r .  F i t t s
summarized t h a t  the  s e l f - c o n c e p t  " f a c i l i t a t e s  our a b i l i t y  to  unders tand
in d iv id u a l s  and to  p r e d i c t  t h e i r  beh av io r  [and] s e rv e s  a s  an index , o r
2
c r i t e r i o n *  o f  s e l f - a c t u a l i z a t i o n , "  Combs has s u c c in c t ly  s t a t e d  t h a t  the
3
" s e l f - c o n c e p t  i s  th e  most [ im p o r tan t]  s in g le  f a c to r  a f f e c t i n g  b e h a v io r ."
What i s  th e  s e l f - c o n c e p t?  Byrne d e f in e d  the  s e l f  concep t "as  the  
t o t a l  c o l l e c t i o n  o f  a t t i t u d e s ,  judgem ents, and v a lu e s  which an In d iv id u a l  
h o ld s  w ith  r e s p e c t  to  h i s  behavior*  h i s  a b i l i t y *  h i s  body, h i s  worth as  a
2
W illiam F i t t s  and o th e rs*  The S e lf-C o n cep t and S e l f - A c tu a l i z a t io n  
(N a sh v i l le :  Dede W allace C enter Monographs* 1971)* p . 8.
3
A rthu r  Combs and o t h e r s ,  H elping R e la t io n s h ip s :  Basic Concepts f o r  
th e  H elping P ro fe s s io n s  (Boston: Allyn and Bacon* 1971), p . 39.
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4person— In  s h o r t ,  how ho p e rc e iv e s  and e v a lu a te s  h im s e l f . "
Ivan Quandt has s a id  t h a t  the  s e l f - c o n c e p t
r e f e r s  to  a l l  th e  p e rc e p t io n s  th a t  an in d iv id u a l  has o f 
h im se lf ;  e s p e c i a l l y  emphasized a r e  th e  i n d i v i d u a l ' s  
p e rc e p t io n s  o f  h i s  v a lu e  and h i s  a b i l i t y  . . .  a good o r 
p o s i t i v e  s e l f - c o n c e p t  i s  one in  which the  person p e rc e iv e s  
h im se lf  a s  capab le  a n d /o r  im p o rtan t and i s ,  th e r e f o r e ,  
a b le  to  perform  a t  a normal o r  s u p e r io r  l e v e l  . . .  a 
poor o r  n e g a t iv e  s e l f - c o n c e p t ,  on th e  o th e r  hand, i s  one 
in  which the  person  p e rc e iv e s  h im se lf  a s  Incapab le  o r 
un im portan t to  such an e x te n t  t h a t  he i s  unab le  to  
perform a t  a normal l e v e l . ^
Hugh P e rk in s  th e o r iz e d  th e  im portance o f  th e  s e l f - c o n c e p t  to
l e a r n in g .  He d e f in ed  th e  s e l f - c o n c e p t  as
th o se  p e r c e p t io n s ,  b e l i e f s ,  f e e l i n g s ,  a t t i t u d e s ,  and 
v a lu e s  which th e  in d iv id u a l  views a s  p a r t  o r  c h a r a c te r ­
i s t i c  o f  h im se lf  . . , th e  s e l f - c o n c e p t  can be used in  
ed u ca tio n  as  a p sy c h o lo g ic a l  c o n s t r u c t  which en ab le s  
t e a c h e r s ,  c o u n se lo rs ,  p a r e n ts  and otherB to  ach ieve  w ith  
t r a i n i n g  deeper u n d e rs tan d in g s  and i n s i g h t s  in to  th e  
behav io r  and development o f  c h i l d r e n , 6
How the  S e lf -c o n c e p t  Develops
There i s  g e n e ra l  agreement among p s y c h o lo g is ts  t h a t  th e  s e l f -  
concept b eg in s  to  develop  a t  b i r t h .  P e rc lv a l  Symonds has w r i t t e n
The s e l f  a s  a p re c e p t  I s  not p re se n t  a t  b i r t h ,  bu t 
beg ins  to  develop  g ra d u a l ly  us p e rc e p t iv e  powers develop .
. . . The s e l f  develops a s  we f e e l  o u r s e lv e s  s e p a ra te  and 
d i s t i n c t  from o t h e r s ,  bu t th e  f i r s t  d i f f e r e n t i a t i o n s  a r e  
dim and hazy. I t  i s  p robab ly  t r u e  t h a t  one l e a r n s  to  
reco g n ize  and d i s t i n g u i s h  o th e r s  b e fo re  one le a r n s  to  
reco g n ize  and d i s t i n g u i s h  the  s e l f .  . . .  As the
^Donn Byrne, An In t r o d u c t io n  to  P e r s o n a l i ty ,  Research, Theory, and 
A p p lic a t io n s  (Englewood C l i f f s ,  New J e r s e y :  P r e n t i c e  H a l l ,  I n c . ,  1974), 
p. 271.
5
Ivan Quandt, S e lf-C oncep t and Reading (Newark, Delaware: I n t e r ­
n a t io n a l  Reading A s so c ia t io n ,  1972), pp. 5-6.
^Hugh V. P e rk in s ,  "T e a c h e rs ’ and P e e r s '  P e rc e p t io n s  o f  C h i ld re n ’s 
S e l f -C o n c e p ts ,"  C h ild  Development, 29:203-204, June , 1958.
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r e c o g n i t io n  o f  th e  f a m i l i a r  face  ta k e s  shape, vague n o t io n s  
o f  th e  s e l f  s im u ltan eo u s ly  d ev e lo p .?
Donald Taylor ex p la in ed  th e  development o f s e l f  t h i s  way: At about
s i x  o r  seven months o f  age , boundaries  o f  th e  s e l f  begin  to  be d e f in ed  
a s  a r e s u l t  o f  e x p lo ra to ry  a c t i v i t y  and ex p er ien ce  w ith  o n e 's  own body 
which makes the  s e l f - c o n c e p t  based a lm ost e n t i r e l y  on o n e 's  own percep­
t i o n s .  But a f t e r  e a r ly  d i f f e r e n t i a t i o n  of s e l f  from the  r e s t  o f  the 
world has taken  p la c e ,  " th e  rem ainder o f  th e  p ro c e ss  o f  s e l f - c o n c e p t  
development I s  g e n e ra l ly  b e l ie v e d  to  be l a r g e l y  s o c i a l  in  n a tu r e ,  In v o lv in g  
i d e n t i f i c a t i o n  w ith  o t h e r s ,  i n t r o j e c t i o n  from o th e r s  and f i n a l l y  expan-
g
s io n  o f  th e  c i r c l e  o f  ego invo lvem ent."
The S e lf -c o n c e p t  and Achievement
The concept o f  th e  s e l f  has  been in tro d u c e d  In to  th e  school s e t t i n g .  
Many a u th o r s  have w r i t t e n  about th e  Im portance o f  th e  s e l f - c o n c e p t  th eo ry  
in  making th e  e d u c a t iv e  p ro cess  more v a lu a b le .  Research has been done on 
th e  im portance o f  th e  s e l f - c o n c e p t  to  re a d in g  achievem ent s u b s t a n t i a t i n g  
th e  f a c t  o f  a  p o s i t i v e  c o r r e l a t i o n  between th e se  two v a r i a b l e s .
Raymond Bowdin in v e s t ig a te d  the  r e l a t i o n s h i p  between immature s e l f -  
co n cep ts  (defined  in  terms o f  s e l f - c o n f id e n c e ,  freedom to  e x p ress  appro­
p r i a t e  f e e l i n g s ,  l i k i n g  fo r  o n e ' s  s e l f ,  s a t i s f a c t i o n  w ith  o n e 's  
a t t a in m e n t s ,  and f e e l i n g s  o f  p e rso n a l  a p p r e c ia t io n  by o t h e r s ) ,  and 
e d u c a t io n a l  d i s a b i l i t i e s  in  re a d in g  and a r i t h m e t i c .  T h is  s tu d y  was based
7
P e rc iv a l  M. Symonds, The Ego and th e  S e l f  (New York: A ppleton, 
1951), p . 62.
Q
Donald,M. T a y lo r ,  "C onsis tency  o f  th e  S e l f  Concept" (D octora l 
d i s s e r t a t i o n ,  V an d e rb il t  U n iv e r s i ty ,  1953), pp. 19-20.
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on th e  theo ry  th a t  th e  s e l f - c o n c e p t  evo lves  through the  i n t e r a c t i o n  o f 
i n t e r n a l  and e x t e r n a l  s t im u l i  employing th e  p ro c e sse s  o f  im i t a t io n ,  
in c o r p o ra t io n ,  and i d e n t i f i c a t i o n .  Any i n t e r r u p t io n  of t h i s  develop­
m ental p ro cess  l i m i t s  and d i s t o r t s  l e a r n in g .
Three hundred s tu d e n ts  from grades  th re e  and s ix  p a r t i c ip a t e d  in
the  s tu d y . D ivided e q u a l ly ,  one group e x h ib i te d  read ing  d i s a b i l i t y ,  one
group, a r i th m e t i c  d i s a b i l i t y  and the l a s t  group had no e d u c a t io n a l
d i s a b i l i t y .  A ll  s tu d e n ts  were measured by the  Draw-a-Person T es t  and
achievement t e s t s  to  o b ta in  a c o r r e l a t i o n  o f  DAP, r e a d in g ,  and a r i th m e t i c
s c o re s .  A p o s i t i v e  and s i g n i f i c a n t  c o r r e l a t i o n  a t  .01 l e v e l  o f  co n f idence
of .72 a t  t h i r d  grade l e v e l  and .62 a t  s i x t h  grade l e v e l  was found between
immature s e l f - c o n c e p t s  and re a d in g  d i s a b i l i t y .  Also the  r e l a t i o n s h i p
between Immature s e l f - c o n c e p t s  and re a d in g  and a r i th m e t i c  d i s a b i l i t y  was
g r e a te r  than r e l a t i o n s h i p s  o f  immature s e l f - c o n c e p t s  and d i s a b i l i t i e s  in
g
o th e r  schoo l s u b je c t s .
G erald August, Joseph Rychlak, and Donald F e lk e r  d id  a s tudy  to  
de term ine  the  r e l a t i o n s h i p  t h a t  the  s e l f - c o n c e p t  and a f f e c t i v e  assessm ent 
had on the  v e rb a l  l e a rn in g  s t y l e s  o f f i f t h  grade c h i ld r e n .  One hundred 
t h i r t y - f o u r  f i f t h  grade s tu d e n ts  le a rn e d  p a i r e d - a s s o c i a t e  nouns taken  
from a t y p i c a l  s p e l l i n g  t e x t  which they had p r e r a te d  as  " l ik e d "  o r 
" d i s l i k e d . "  P rev io u s  r e se a rc h  had in d ic a te d  t h a t  o n e 's  a f f e c t i v e  le a rn in g  
s t y l e  may depend upon c e r t a i n  p e r s o n a l i t y  c h a r a c t e r i s t i c s  in d ic a te d  by 
the  s e l f  concep t. S ince  both  th e  s e l f  concept and a f f e c t i v e  meaning 
system s a rc  based on p e rso n a l  judgm ents, i t  was p o s tu la te d  th a t
^Raymond F. Bowdin, "The R e la t io n s h ip  Between Immature S e lf -c o n c e p t  
and C e r ta in  E d u c a tio n a l  D i s a b i l i t i e s . "  D i s s e r t a t io n  A b s t r a c t s . 19:1645- 
1646, Jan u a ry ,  1959.
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they  l i k e l y  have a s im i la r  in f lu e n c e  upon a p e r s o n 's  l e a r n in g  s t y l e .  
T h e re fo re ,  t h i s  s tudy  extended th e  r a t i o n a l e  co ncern ing  the  r e l a t i o n s h i p  
between c h i l d r e n ' s  s e l f - c o n c e p t s  and th e  a f f e c t i v e  m eanlngfu lness  
dimension.
As p r e d ic te d ,  the h ig h  and middle s e l f - c o n c e p t  g i r l s  
and th e  h ig h  s e l f - c o n c e p t  boys le a rn e d  t h e i r  l i k e d  p a i r e d -  
a s s o c i a t e s  f a s t e r  than  t h e i r  d i s l i k e d  p a i r e d - n s s o c i a t c s ,  
w hile  t h e i r  low s e l f - c o n c e p t  c o u n te rp a r t s  e c l ip s e d  and 
even re v e rse d  t h i s  tendency to  show a p re fe re n c e  fo r  t h e i r  
d i s l i k e d  p a i r s  in  r a t e  o f  l e a r n in g .  C on trary  to  e x p e c ta t io n ,  
the middle s e l f - c o n c e p t  hoys showed an even g r e a t e r  tendency 
to  l e a r n  a long  th e  n e g a t iv e  dimension than d id  th e  low s e l f -  
concept boys.J-0
The r e l a t i o n s h i p  between achievem ent and s e l f - c o n c e p t  ap p ea rs  to  
c o r r e l a t e  when a p p l ie d  s p e c i f i c a l l y  to  re a d in g  ach ievem ent. Annie 
Henderson d id  a  s tudy  to  de te rm ine  what r e l a t i o n s h i p .  I f  any , e x i s t s  
between s e l f - c o n c e p t  and re a d in g  achievem ent and what in f lu e n c e  sex  and 
grade l e v e l  had on th e s e  v a r i a b l e s .  The s tudy  was conducted a t  Southern 
U n iv e rs i ty  L abora to ry  School w ith  e ig h ty - f o u r  b la c k  s tu d e n ts  in  g rades  
fo u r  through s i x .  Teacher r a t i n g  s c a le s  on re a d in g  s e l f - c o n c e p t  and 
t o t a l  s e l f - c o n c e p t  and s tu d e n t  r a t i n g  o f  read in g  s e l f - c o n c e p t  were 
analyzed  a lo n g  w ith  th e  P i e r s - H a r r i s  S e l f  Concept S c a le , th e  Iowa T est  
o f  Basic S k i l l s , and C a l i f o r n i a  Short-Form o f  Mental M a tu r i ty . No 
s i g n i f i c a n t  d i f f e r e n c e s  were found by grade l e v e l s  and sex  in  s e l f -  
con cep t.  No s i g n i f i c a n t  d i f f e r e n c e s  were found by sex in  re a d in g  a c h ie v e ­
ment. No s i g n i f i c a n t  d i f f e r e n c e s  were found in  te a c h e r  r a t i n g  of 
s e l f - c o n c e p t ,  r e a d in g  ach ievem ent, and t o t a l  s e l f - c o n c e p t .  Also no
Gerald J .  August, Joseph F. Kychlak, and Donald W. F e lk e r ,  
" A f fe c t iv e  A ssessm ent, S e lf-C o n c ep t ,  and th e  Verbal L earn ing  S ty le s  of 
F i f th - g ra d e  C h i ld re n ,"  Jo u rn a l  o f  E d u c a tio n a l Psychology. 67:805, December, 
1975.
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s i g n i f i c a n t  c o r r e l a t i o n  was found between t o t a l  s e l f - c o n c e p t  and read in g  
s e l f - c o n c e p t .  But th e r e  was a s i g n i f i c a n t  c o r r e l a t i o n  between s e l f -  
concept and re a d in g  achievement by p e r c e n t i l e  rank in  r e a d in g  from the
Iowa T es t  o f  Basic  S k i l l s , a l s o  between te a c h e r  e v a lu a t io n  o f  s t u d e n t ' s
s e l f - c o n c e p t  and s tu d e n t  e v a lu a t io n  o f  s t u d e n t ' s  s e l f - c o n c e p t .  Teacher 
r a t i n g  of re a d in g  achievem ent was s i g n i f i c a n t l y  c o r r e l a t e d  to  t o t a l  s e l f -  
con cep t.  T h is  s tudy  seemed to  p o in t  o u t  th e  v a lu a b le  a s s e t  of te a c h e r  
and s tu d e n t  e v a lu a t io n s  o f  th e  s e l f - c o n c e p t .  What and how te a c h e rs  th in k  
abou t c h i ld r e n  r e f l e c t  in  p o s i t i v e  o r  n e g a t iv e  re a d in g  achievem ent. When 
a s t u d e n t ' s  re a d in g  achievem ent Ls r a t e d  h ig h ly  by a te a c h e r ,  both  s tu d e n t
arid te a c h e r  tend to r e p o r t  a p o s i t i v e  se lf-concep t.* '* '
Lamy, under th e  cha irm ansh ip  o f A rthur Combs, designed re s e a rc h  to  
t e s t  an a s p e c t  o f phenomenological psychology a p p l ie d  to  e d u c a t io n a l  
p r a c t i c e .  This  s tu d y  exp lo red  th e  r o le  o f  c h i l d r e n ' s  p e rc e p t io n s  of 
them selves and t h e i r  world i n  th e  p ro cess  o f  l e a r n in g  to  r e a d .  F if ty - tw o  
f i r s t  grade s tu d e n ts  e n r o l le d  in  th e  U n iv e r s i ty  o f  F l o r i d a ' s  Laboratory  
School were s tu d ie d .  The f in d in g s  o f t h i s  r e se a rc h  confirm ed the  
fo llo w in g  th re e  hypo theses:  (1) There i s  a p o s i t i v e  r e l a t i o n s h i p  between
c h i l d r e n ' s  p e rc e p t io n s  o f  them selves and o f  t h e i r  world w hile  in  
k in d e rg a r te n  and t h e i r  subsequent achievem ent in  re a d in g  in  th e  f i r s t  
g rade; ( 2) t h e r e  l s  a p o s i t i v e  r e l a t i o n s h i p  between c h i l d r e n ’ s p e rc e p t io n s  
o f  them selves and o f  t h e i r  world w hile  in  th e  f i r s t  grade and t h e i r  a c h ie v e ­
ment in  re a d in g  in  th e  f i r s t  g rad e ;  (3) a com bination o f i n t e l l i g e n c e
Annie W. Henderson, "The R e la t io n s h ip  Between S e lf -c o n c e p t  and 
Reading Achievement o f  F o u rth ,  F i f t h ,  and S ix th  Grade S tu d e n ts  a t  Southern 
U n iv e r s i ty  L abora to ry  S ch o o l,"  D i s s e r t a t io n  A b s t ra c ts  i n t e r n a t i o n a l , 36: 
107-108A, J u ly ,  1975.
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t e s t  s c o re s  and p e rc e p t io n  r a t i n g s  o f c h i ld r e n  (a )  in  k in d e rg a r te n  and
(b) in  th e  f i r s t  grade w i l l  have a h ig h er  r e l a t i o n s h i p  w ith  t h e i r  f i r s t -
grade re a d in g  achievem ent th an  w i l l  e i t h e r  s e t  o f  s c o re s  s e p a r a te ly .
This s tudy  In d ic a te d  t h a t  s tu d y  o f  a c h i l d ' s  p e rc e p t io n s  g iv es  as  good a
12p r e d ic t io n  o f  re a d in g  achievem ent a s  do I n t e l l i g e n c e  s c o re s .
The s e l f - c o n c e p t  a s  r e l a t e d  to  re a d in g  achievement i s  a "ch icken  o r 
egg" q u e s t io n .  Does a poor s e l f - c o n c e p t  cause poor r e a d in g  performance 
o r  does poor re a d in g  perform ance h in d e r  th e  development o f  a h e a l th y  
s e l f - c o n c e p t?  In t h e i r  s tudy  W attenberg and C l i f f o r d  found th e  s e l f -  
concept to  be a somewhat more complex phenomenon than p re v io u s  s tu d ie s  
have im p lied . T h e ir  r e s e a rc h  was an e x p lo ra to ry  s tudy  to  f in d  o u t  whether 
th e  ev idence o f  a l i n k  between s e l f - c o n c e p t  and achievem ent In  b eg inn ing  
r e a d in g  was caused by poor s e l f - c o n c e p t s  le a d in g  to  re a d in g  d i f f i c u l t i e s  
o r  by u n fo r tu n a te  e x p e r ie n c e s  underm ining s e l f - c o n c e p t s .  Two D e t ro i t  
e lem entary  f i r s t  sem este r  k in d e rg a r te n s  were used as  the  p o p u la t io n .  
Although th e  f in d in g s  o f  t h i s  s tu d y  should  be regarded  a s  p re l im in a ry ,  
s t r o n g  t re n d s  which show c o n s i s t e n c i e s  were found. S tu d en ts  were measured 
a s  to  s e l f - c o n c e p t s ,  ego s t r e n g t h s ,  and i n t e l l i g e n c e .  Two y ea rs  l a t e r  
th e se  s tu d e n ts  were measured a g a in  in  r e l a t i o n s h i p  to  p ro g re s s  in  re a d in g .  
The fo llo w in g  co n c lu s io n s  were drawn: (1) measures o f  s e l f - c o n c e p t  and
r a t i n g s  o f  ego s t r e n g th  proved to  be somewhat more p r e d i c t iv e  o f  read in g  
achievem ent th an  i n t e l l i g e n c e  t e s t s ;  ( 2) on ly  a s l i g h t  and I n c o n s i s te n t  
c o r r e l a t i o n  was found between th e  measures o f  r e a d in g  achievem ent and
12Mary W. Lamy, " R e la t io n s h ip  o f  S e l f - p e r c e p t io n s  o f  E a rly  Primary 
C h ild ren  to  Achievement in  R ead ing ,"  D i s s e r t a t io n  A b s t r a c t s . 24:628, 
August, 1963.
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changes In  th e  s e l f - c o n c e p t  and measures o f  s e l f - c o n c e p t  and o f  
I n t e l l i g e n c e ;  (3) a p o s i t i v e  r e l a t i o n s h i p  e x i s te d  between i n t e l l i g e n c e  
t e s t  s c o re s  and r a t i n g s  o f  both  ego s t r e n g th  and s e l f - c o n c e p t .  I t  
appears  from t h i s  s tu d y  th a t  th e  s e l f - c o n c e p t  s ta n d s  in  a c a u sa l  r e l a t i o n ­
s h ip  to  r e a d in g  achievement and th a t  p ro g re s s  In re a d in g  does not have
13a marked e f f e c t  in  th e  fo rm ation  o f  th e  s e l f - c o n c e p t .
Developing th e  S e lf -c o n c e p t  
Through L i t e r a t u r e
Most r e s e a rc h  has  in d ic a te d  a  p o s i t i v e  c o r r e l a t i o n  between
s e l f - c o n c e p t  and achievem ent. Many a u th o r s  ag ree  t h a t  s e l f - c o n c e p t
i s  an im p o rtan t f a c t o r  in  th e  le a rn in g  p ro c e ss .  Many le a rn in g  
t h e o r i s t s  have suggested  a wide range  o f  p o s s i b i l i t i e s  from te a c h e r s  to  
developm ental needs a s  m o tiv a t io n s  f o r  s e l f - c o n c e p t  growth. A rev iew  
o f  th e  l i t e r a t u r e  has re v e a le d  t h a t  c h i l d r e n ’ s l i t e r a t u r e  can be a 
f a c to r  in  b u i ld in g  p o s i t i v e  s e l f  Images and s e l f  u n d e rs ta n d in g .  J o s e t t e  
Frank commented;
We have alw ays b e l ie v e d  t h a t  l i t e r a t u r e  has th e  power 
to  broaden and deepen human u n d e rs ta n d in g .  Even b e fo re  
th e r e  were p r in te d  books, even b e fo re  th e r e  was w idespread  
l i t e r a c y ,  the  r e l i g i o u s  w r i t e r s  and th e  t e l l e r s  o f  t a l e s  
fed th e  human s p i r i t  and en la rg ed  man’ s v i s io n  o f  h im se lf  
and o f  t h e  w orld . Today when m i l l io n s  o f  peop le  can re a d ,  
and th e r e  a r e  p r in t e d  books everyw here, we expec t l i t e r a t u r e  
to se rv e  t h i s  nob le  purpose even more f u l l y .  We b e l i e v e — 
in  f a c t — we b e l i e v e  we know— th a t  re a d in g  w i l l  g ive  our 
c h i ld r e n  g r e a t e r  i n s i g h t  i n to  them selves and he lp  them grow 
in  a p p r e c ia t io n  o f  o th e r  peop le  . . . bu t to  u n d ers tan d  
o t h e r s ,  we must, o f  c o u rse ,  u n d ers tan d  o u r s e lv e s ,  and 
books may be a c h i l d ' s  r i c h e s t  so u rce  f o r  s e l f - d i s c o v e r y .
A ll g r e a t  f i c t i o n  p e rh ap s ,  may be s a id  to  hold  up a m ir ro r
13W illiam  W attenberg and C lare  C l i f f o r d ,  R e la t io n s h ip  o f  the  S e l f -  
Concept to  Beginning  Achievement in  Reading. U .S .,  E duca tiona l Resources 
In fo rm a tio n  C en te r ,  ERIC Document ED 002 859, 1962, p. 2.
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to  i t s  r e a d e r s .  But fo r  boys and g i r l s  c e r t a i n  books 
e s p e c i a l l y  r e f l e c t  back an image they  reco g n ize  as 
them selves .
Trudy M. Hamby d e sc r ib e d  th e  re a d in g  p ro cess  a s  s e l f - s e e k in g .  I f  
one would r e c a l l  s i g n i f i c a n t  re a d in g  e x p e r ie n c e s , th e  remembered ex p e r ien ces  
u s u a l ly  in v o lv e  th e se  s e l f - s e e k in g  q u e s t io n s :  "Who am I?"  "Where am I
going?" "Why?".-
"L as t  week" memories a re  u s u a l ly  w ork-involved o r  
I n t e r e s t  and jo b  o r ie n te d ,  a sea rch  fo r  answers fo r  the 
q u e s t io n s  "Where am I going?" and "Why?". High school 
re a d in g  memories in v o lv e  v i c a r io u s  re a d in g  concerned w ith  
i d e n t i f i c a t i o n ,  w ith  In c o rp o ra t in g  " n e w - fe l t "  aw areness o f  
s e l f  in  answer to  the  q u e s t io n  "Who am I ? " .  Early  e lem entary  
schoo l memories a r e  those  o f  le a r n in g  to  r e a d ,  o f  e s t a b l i s h i n g  
a new f a c e t  o f  s e l f :  "me" a s  a r e a d e r - - " !  can read "  o r  " I
c a n ' t  r e a d ,"  and i n t e g r a t i n g  th e se  new concep t^  in to  the 
ev o lv in g  s e l f  p i c tu r e ,
May H i l l  A rbuthnot w ro te ,
Books a re  no s u b s t i t u t e  fo r  l i v i n g ,  bu t they  can add 
immeasurably to  i t s  r i c h n e s s .  When l i f e  l s  a b so rb in g ,  
books can enhance our se n se  o f  i t s  s ig n i f i c a n c e .  When 
l i f e  i s  d i f f i c u l t ,  they  can g ive  us momentary r e l e a s e  from 
tro u b le  o r  a new i n s i g h t  in to  our problem s, o r  p rov ide  the  
r e s t  and re fresh m en t we need.^&
How th en  can re a d in g  l i t e r a t u r e  a f f e c t  the  s e l f  concept?  C h ild ren  
have the a b i l i t y  to  i d e n t i f y  w ith  r e a l  and f i c t i t i o u s  p e rso n s .  Alma 
Holmz p o s tu la te d  t h a t  " t h i s  a b i l i t y  to  I d e n t i f y  w ith  o th e r s  l s  perhaps 
th e  most Im portan t f a c t o r  i n  th e  development o f  th e  s e l f  concep t . . . 
i t  i s  th a t  a b i l i t y  to  i d e n t i f y  t h a t  t r a n s m i t s  th e  e f f e c t s  o f  re a d in g  to
^ J o s e t t e  Frank, " C h i ld r e n 's  Books and th e  L i t e r a t u r e  o f  Human 
U n ders tand ing ,"  C hild  S tudy . 36 :33-34 , S p r in g , 1959.
15Trudy M. Hamby, "Reading a s  S e l f - s e e k in g ;  S e lf-B eek ing  as  R ead ing ,"  
Reading: A H a t te r  o f  V alues. P roceed ings  o f  th e  S ix th  Annual Maryland 
Reading I n s t i t u t e , ed. John J .  Campbell (C o llege  Park: U n iv e rs i ty  o f  
Maryland, 1972), pp. 1 -2 .
^M ay H i l l  A rbuthnot,  C h ild ren  and Books (Chicago: S c o t t ,  Foresman 
and Company, 1957), p. 2.
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th e  s e l f  c o n c e p t . " ^  David R u s se l l  s t a t e d ,  " i d e n t i f i c a t i o n  can be one
o f  th e  most powerful dynamisms o f  human b eh av io r .
The p ro cess  o f  u s in g  c h i l d r e n ' s  l i t e r a t u r e  fo r  problem s o lv in g ,
s e l f - c o n c e p t  development, o r  o th e r  th e r a p e u t ic  reaso n s  l s  c a l l e d  re a d in g
guidance and b ib l io th e r a p y .  Though no t d i s t i n c t  e n t i t i e s ,  they a r e
r e l a t e d  beh av io rs  o f  l i t e r a t u r e  in te rv e n tJ o n .  The power o f  both approaches
comes from th e  power o f  l i t e r a t u r e  in  problem so lv in g  and p e r s o n a l i ty
development. B ib l io th e ra p y  i s  more focused , d e a l in g  w ith  in d iv id u a l s
who m an ife s t  d y s fu n c t io n a l  b e h a v io r .  I f  p r a c t ic e d  in  an i n s t i t u t i o n a l
s e t t i n g ,  b ib l io th e ra p y  i s  f re q u e n t ly  d i r e c te d  by a p s y c h o th e ra p is t  and
l i b r a r i a n  who work as  a team; th e  l i b r a r i a n  su p p ly in g  knowledge about
books, th e  p s y c h o th e ra p is t  a n a ly z in g  the  c l i e n t ' s  problem and d i r e c t in g
th e  p a t i e n t  to  l i t e r a t u r e  w ith  th e r a p e u t i c  v a lu e .  B ib l io th e ra p y  may be
seen  a s  a rem edia l fu n c t io n  which a t te m p ts  to  h e lp  th e  t ro u b le d  person
remove, c ircu m v en t,  o r  work through p e r so n a l  o r  env ironm enta l b a r r i e r s .
David R u sse l l  and C a ro lin e  Shrodes def in ed  b ib l io th e ra p y  as  "a
pro cess  o f  dynamic I n t e r a c t i o n  between th e  p e r s o n a l i t y  o f  th e  re a d e r  and
l i t e r a t u r e — i n t e r a c t i o n  which may be u t i l i z e d  fo r  p e r s o n a l i t y  a ssessm en t ,
19ad justm en t and grow th ."
F ra n k 's  d e f i n i t i o n  o f  b ib l i o th e r a p y  i s  r e a d in g  th a t  h e lp s  c h i ld re n
17Alma C. Holmz, "Reading and th e  S e l f  C oncept,"  Elem entary E n g l i s h , 
39:212-213, March, 1962.
1 ftDavid H. R u s s e l l ,  " I d e n t i f i c a t i o n  Through L i t e r a t u r e , "  Childhood 
E d u ca tio n , 25 :401 , May, 1949.
I Q
David H. R u s se l l  and C aro lin a  Shrodes, " C o n t r ib u t io n s  o f  Research 
in  B ib l io th e ra p y  to  th e  Language A rts  Program I , "  School Review, 58:335, 
September, 1950.
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g a in  g r e a t e r  i n s i g h t  in to  them selves and h e lp s  them grow in  a p p r e c ia t io n
o f  o th e r  people  in  u n d e rs tan d in g  th e  world they  l i v e  in  and th e  fo rc e s
20which o p e ra te  to  make people  t h in k ,  f e e l ,  and behave a s  they do.
This th e r a p e u t i c  e f f e c t  o f  r e a d in g  l s  a p ro cess  In v o lv in g  th re e
e n t i t i e s :  i d e n t i f i c a t i o n ,  c a t h a r s i s ,  and i n s i g h t ,  terms o r i g i n a t i n g  in
p sy c h o a n a ly t ic  l i t e r a t u r e .  Thus,
b ib l io th e ra p y  i s  a p ro cess  o f  i d e n t i f y in g  w ith  an o th e r  
c h a r a c te r  o r  group so t h a t  f e e l in g s  a r e  r e le u se d  and the  
In d iv id u a l  develops  a g r e a t e r  aw areness o f  h i s  own 
m o t iv a t io n s  and r a t i o n a l i z a t i o n s  f o r  h i s  behav io r  . . . 
i d e n t i f i c a t i o n  b e in g  th e  r e a l  o r  imagined a f f i l i a t i o n  o f 
o n e 's  s e l f  w ith  a c h a r a c te r  o r  group in  th e  s to r y  r e a d . 21
The f i r s t  i d e n t i f i c a t i o n  in  l i t e r a t u r e  u s u a l ly  comes from the  s t o r y -  
l i s t e n i n g  s i t u a t i o n  in  the  p re sc h o o l  y e a r s .  The c h i ld  becomes a tug  b o a t ,  
a l i t t l e  a u to ,  o r  a  determ ined  Choo-Choo. But th e  p ro cess  o f  i d e n t i f i ­
c a t i o n  becomes more d i f f i c u l t  a s  th e  c h i ld  grows o ld e r  because  the  
l i n e s  between r e a l i t y  and im ag in a t io n  become more sh a rp ly  drawn.
Before a  c h i ld  can l e a r n  to  l i v e  in  a world w ith  f i c t i t i o u s  
c h a r a c te r s  and i d e n t i f y  w ith  them, he must l e a r n  to  l i v e  in  th e  world 
o f  persons  who f i r s t  su rround  him in  th o se  e a r ly  y e a r s .  He must l e a r n  
how he f i t s  in to  the  scheme o f  th in g s ,  "Who am I ? " ,  in  c o n t r a s t  to  "Who 
a r e  ' t h e y ? ' " .  As a c h i ld  m a tu re s ,  he chooses a c t io n s  and t r a i t s  o f  
o th e r s  which he d e s i r e s  and a d a p ts  th e se  c h a r a c t e r i s t i c s  to  h im se lf .  Role 
p la y in g  dev e lo p s  a s  th e  c h i ld  l e a r n s  which b eh av io rs  produce the  most 
e f f e c t i v e  r e s u l t s .  Those a c t i o n s  which a r e  rew ard ing  s o c i a l l y  w i l l  be 
accep ted  and i n t e g r a te d  in to  th e  s e l f  co n cep t;  those  unrew arding w i l l  be
^ F r a n k ,  p. 33.
^ R u s s e l l  and Shrodes, p . 336.
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r e j e c t e d .  As the c h i ld  m a tu re s , he can b e t t e r  unders tand  how a c t io n s  o f
o th e r s  can concur w ith  o r  a l t e r  h i s  own a c t io n s .
George J .  Funaro c a l l e d  t h i s  world o f  r o le  p lay in g  th e  " p u b l ic "
w orld o f a c h i ld  a s  opposed to  h i s  " p r iv a t e "  w orld . The p u b l ic  world Is
made up o f  a l l  the  r o l e s  one p la y s :  f r i e n d ,  s tu d e n t ,  s i s t e r ,  e t c .  Some
r o l e s  a r e  windows to  th e  s o u l ,  r e v e a l in g  v u l n e r a b i l i t y ,  w h ile  o th e r  r o le s
a re  d e fe n s iv e  and camouflage the  r e a l  "me." The c h i l d  re c o g n iz e s  th a t
t h i s  i s  "me" a s  seen  by o t h e r s .  The p r iv a t e  world I s  "me" a s  seen by
"me," a l l  o n e 's  v a lu e s ,  f e e l i n g s ,  em otions, and b e l i e f s .  Funaro d e sc r ib e d
t h i s  p r iv a te  world a s :
the  me t h a t  e x i s t s  somewhere deep down w ith in  me, t h i s  i s  
the me about which I  can c ry  and I  can f e e l  jo y  and most of 
a l l  t h i s  I s  th e  me t h a t  im p arts  meaning to  my e x is te n c e  fo r  
good o r  bad, fo r  f u l f i l l m e n t  o r  em p tin ess .  My p r iv a te  
world i s  r e l a t i v e l y  d e f e n s e le s s ,  spon taneous, i n t im a te ,  
p e r so n a l ,  em o tio n a l ,  im a g in a t iv e ,  and most o f  a l l  v u ln e ra b le .
I t ' s  f u l l  o f  p a s s io n  and need and lo v e ,  g r i e f ,  shame, l o n e l i ­
n e s s ,  h u r t ,  f e a r ,  cou rage , weakness, and th e  c o n s ta n t  moral 
s t r u g g le  between good and e v i l . 22
Having m astered  th e se  d i f f i c u l t i e s  o f  i d e n t i f y in g  w ith  f a m i l i a r  
o b je c t s  and people  a s  w ell  a s  h im se lf  i n  b o th  th e  p u b l ic  and p r iv a te  
world o f  s e l f ,  the  c h i ld  i s  a b le  to  a t t e n d  more f r e e l y  to  u n d e rs tan d in g  
d i f f e r e n c e s  t h a t  e x i s t  among p eo p le ,  r e a l  o r  u n r e a l ,  in  h i s  environm ent. 
According to  A. F. W atts t h i s  i s  why th e  hero es  and h e ro in e s  in  f a i r y  
t a l e s  a r e  a lm ost f e a t u r e l e s s ,  no more than  names and u n f o r g e t t a b le  deeds 
sm a lle r  c h i ld r e n  reco g n ize  and i d e n t i f y  w i th ,  j u s t  a few shades  and 
q u a l i t i e s  o f  c h a r a c t e r s .  D e s c r ip t io n s  o f  th e se  c h a r a c te r s  become o u t­
s ta n d in g  v i s i b l e  f e a tu r e s  such a s  s h o r t  o r  f a t .  Sm aller c h i ld r e n  see
22George J .  Funaro, "Grown-ups Love F ig u re s , "  Reading: A M atter  o f  
Values. P roceed ings  o f  th e  S ix th  Annual Maryland Reading I n s t i t u t e ,
ed . John J .  Campbell (C o llege  Park : U n iv e r s i ty  o f  Maryland, 1972), p. 56.
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no d eg rees  of c h a r a c t e r i z a t i o n ,  j u s t  th e  broad c a te g o r ie s  o f  "good" o r 
" b a d ."  But th e  y ea rs  from seven onward mark th e  a b i l i t y  o f  I n t e l l i g e n t  
c h i ld re n  to  d e s c r ib e  o r  reco g n ize  more s t r i k i n g  q u a l i t i e s  o f  persons  they  
meet in  r e a l  l i f e  o r  in  l i t e r a t u r e .  W atts underscored  th e  im portance o f  
A esop 's  F ab les  as  l i t e r a t u r e  fo r  d ev e lo p in g  c h a r a c t e r i z a t i o n  and i d e n t i f i ­
c a t io n .  A esop 's  F a b le s ,
r e p re s e n t  the  method o f d e s c r ib in g  c h a r a c te r s  in  terms o f 
some c e n t r a l  q u a l i t y  o r  s a l i e n t  t r a i t .  For some reaso n  n o t  
e a s i l y  understood  th e  F ab les  have f a l l e n  i n t o  n e g le c t ,  
p o s s ib ly  because th e  l a s t  g e n e ra t io n  i n s i s t e d  too s t ro n g ly  
upon t h e i r  moral l e s s o n s .  But the  Aesop s t o r i e s  have s t i l l  
one o u ts ta n d in g  va lue  which ought no t  to  be over looked .
They g ive  us c l e a r  p i c tu r e s  o f  ty p es  o f  c h a r a c te r s  in  
g r e a t  v a r i e t y  thrown in to  a  form t h a t  p e rm its  t h e i r  b e ing  
r e a d i l y  l a b e l l e d . 23
R u s se l l  has done c o n s id e ra b le  work in  the a re a  o f  r e a d in g  i n t e r e s t s
and c h i l d r e n ' s  l i t e r a t u r e .  He has  compiled th e  fo llo w in g  h y p o th e s is
co n cern ing  i d e n t i f i c a t i o n  from h i s  s tu d i e s .
( 1) a c h i ld  i d e n t i f i e s  most e a s i l y  w ith  a c h a r a c te r  
resem bling  h im se lf ;  (2) f o r  th e  c h i l d ,  i d e n t i f i c a t i o n  i s  
an a c t i v e  p ro c e ss ;  he becomes th a t  c h a r a c te r  in  h i s  mind;
(3) a f t e r  app rox im ate ly  t h r e e  y e a rs  o f  age th e  c h i ld  can
d i s t i n g u i s h  between r e a l i t y  and th e  f a n ta s y  o f  i d e n t i f i ­
c a t i o n ;  (A) i d e n t i f i c a t i o n  may he lp  i n  th e  s o c i a l i z a t i o n  
o f th e  c h i ld ;  (5) i d e n t i f i c a t i o n  may have m ental h e a l th  
v a lu e s  f o r  th e  c h i l d ;  ( 6) i d e n t i f i c a t i o n  w ith  a group may 
be v a lu a b le  fo r  th e  c h i l d ;  (7) e d u c a t io n a l  aims suggest  
th a t  sometimes th e  c h i ld  should  id e n t i f y  h im se lf  w ith
worthy c a u s e s .24
I f  an in d iv id u a l  can work through a problem through  i d e n t i f i c a t i o n  
w ith  a c h a r a c t e r  and r e l e a s e  h i s  em otiona l t e n s io n s ,  then  a c a t h a r t i c  
e f f e c t  has  o c c u r re d .  The r e a d e r  sh a re s  th e  c h a r a c t e r ’ s m o tiv a t io n s  and
23A. F. W atts ,  The Language and Mental Development o f  C h ild ren  
(London, England: George C. H arrap , 1944), p . 184.
24R u s s e l l ,  pp. 400-401.
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c o n f l i c t s  v i c a r io u s ly .
The f i n a l  p ro cess  of b ib l io th e ra p y  i s  i n s i g h t ,  when th e  s e l f -
r e c o g n i t io n  o f  I d e n t i f i c a t i o n  and c a t h a r s i s  i s  borne ou t in  r e a l i t y .  An
i n t e l l e c t u a l  approach can be made o f th e  problem. The in d iv id u a l  sees
h im se lf  in  th e  behav io r  o f  th e  c h a r a c te r  and th e reb y  ac h ie v e s  aw areness
o f  h i s  own m o t iv a t io n s  and needs .
A l e s s  focused , re la x e d  approach to  l i t e r a t u r e  in te r v e n t io n  can be
a p p lie d  in  th e  c lassroom  from an ernpathic, s e n s i t i v e  t e a c h e r .  This form
i s  c a l l e d  book gu idance, which fu n c t io n s  more a s  a developm ental means
o f  problem p re v e n t io n  and s e l f - u n d e r s ta n d in g .  T h is  developmental approach
l s  c h a r a c te r iz e d  a s :
a co n tin u o u s  In c re m e n ta l ,  m u l t i -p h a s ic  endeavor through 
which the  s tu d e n t  l s  a s s i s t e d  toward g r e a t e r  s e l f -u n d e r s ta n d in g  
and s e l f - d i r e c t i o n .  Another one o f  th e  b a s ic  t e n e t s  o f  th e  
developm ental approach i s  th e  b e l i e f  t h a t  i t  i s  through 
In c re a se d  s e l f - u n d e r s ta n d in g  th a t  th e  in d iv id u a l  can become 
more independent and s e l f - d i r e c t i v e  as  he a t te m p ts  to  cope 
w ith  h i s  environm ent. . . . I t  i s  assumed th a t  the  in d iv id u a l  
has an in n a te  d e s i r e  to  improve h im se lf .  Too o f t e n ,  however, 
t h i s  d e s i r e  i s  dormant, d iv e r te d ,  o r  im properly  goal d i r e c t e d .
In such cases  th e  developm ental approach a t te m p ts  to  t ra n sfo rm  ^5 
dormant o r  m ls -d l re c te d  p o t e n t i a l i t i e s  In to  a c tu a l  r e a l i z a t io n s *
Research s tu d ie s  have been done on th e  e f f e c t  of l i t e r a t u r e  on
c h i l d r e n ' s  c h a r a c te r  and p e r s o n a l i t y  development. Constance Jackson d id
a s tudy to  de term ine  th e  e f f e c t iv e n e s s  o f  a s p e c ia l  read in g  program bused
on r e w r i t t e n  Aesop’ s  Fab les  on th e  s e l f - c o n c e p t  and re a d in g  achievem ent
o f  120 f i f t h  grade s tu d e n t s .  P r e t e s t s  and p o s t t e s t s  were g iven  to  th e
ex p e r im en ta l  and c o n t r o l  groups on re a d in g  a b i l i t y ,  the  P l e r s - H a r r i s
25Joseph  S. Z a cca r ia  and Harold A. Moses, F a c i l i t a t i n g  Human Develop­
ment Through Reading— The Use o f  B ib l io th e ra p y  and Counseling (Champaign, 
I l l i n o i s :  S t ip e s  P u b l ish in g  C o., 1968), pp. 58-59.
25
C h ild re n ’ s S e lf -c o n c e p t  Scale  and Watts Aesop’s Fab les  T e s t . There were
s i g n i f i c a n t  p o s i t i v e  r e s u l t s  In  th e  fo llo w in g  a r e a s :  ( 1) read in g  a c h ie v e ­
ment in  e x p e r im en ta l  and c o n t ro l  g ro u p s , males and fem ales; ( 2) s e l f -  
concept s c o re s  o f  ex p er im en ta l  and c o n t r o l  groups bu t no t between males 
and fem ales; and (3) s a l i e n t  t r a i t  responses  of ex p e r im en ta l  and c o n tro l  
groups b u t  no d i f f e r e n c e s  between male and fem ale. There was no s i g n i f i ­
c a n t  d i f f e r e n c e  in  any o f  th e  th re e  a r e a s  when upper t h i r d  s e l f - c o n c e p t  
groups were compared w ith  low th i r d  lower s e l f - c o n c e p t  g roups. This 
r e s e a rc h ,  though no t e x te n s iv e ,  shows t h a t  read in g  programs designed  
s p e c i f i c a l l y  to  improve s e l f - c o n c e p ts  do have a p o s i t i v e  e f f e c t  on the
s e l f - c o n c e p t  as w e l l  a s  on re a d in g  a c h ie v e m e n t .^
*
Beverly P o t t e r  I n v e s t ig a te d  the  e f f e c t s  o f  d i f f e r e n t  types  o f  main 
c h a r a c te r s  In  a c h i l d ’s  s to rybook  on p ro b lem -so lv in g  and s e l f - c o n c e p t .
One hundred s ix te e n  t h i r d  g ra d e rs  p a r t i c ip a t e d  In  t h i s  s tu d y .  P r io r  to  
the  experim en t, th e  s tu d e n ts  were g iven  th r e e  t e s t s  (1) P ie r s - H a r r i s  
S e l f - c o n c e p t  S c a le . (2) Who Thinks o f  Id e a s—A Measure o f  Id eo lo g y , and 
(3) P u z z le s : A Measure o f  Problem Solving Perform ance. The t re a tm e n t  
Inc luded  th re e  s t o r i e s  read  by th e  c h i ld r e n .  The f i r s t  s to r y  was a 
balanced sex  o r  c o n t r o l  s to r y  about f r a t e r n a l  tw ins who accompany t h e i r  
unc le  to  an a u c t io n .  The second s to r y  had a female model ( tw in) to  
so lv e  th e  m ystery , and th e  t h i r d  s to r y  had a male model ( tw in )  so lve  th e  
m ystery . The r e s u l t s  of t h i s  i n v e s t i g a t i o n  were t h a t  c h i ld r e n  rece iv ed  
th e  h ig h e s t  s e l f - c o n c e p t  s c o re s  a f t e r  read in g  the  book in  which the
^ C o n s ta n c e  C. Jackson , "An E va lua tion  o f the  E f f e c t  o f a S p e c ia l  
Reading Program Adapted from A esop 's  F ab les  on Reading Achievement and 
S e lf - c o n c e p t  of F i f th  tirade S tu d en ts"  (D octoral d i s s e r t a t i o n ,  Boston 
U n iv e r s i ty ,  1974), pp. 129-134.
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o p p o s i te  sex  was th e  main c h a r a c te r  and the  low est s c o re s  a f t e r  read in g
the sane sex  model s to r y .  P o t t e r  exclaim ed,
C hild ren  tend  to  compare them selves p o s i t i v e ly  to  the  
same sex  model who was c a s t  in  an i n f e r i o r  r o l e  in  the 
o p p o s ite  sex model t r e a tm e n t .  When th e  c h a r a c te r  o f  the  
same sex  was c a s t  in  a s u p e r io r  and u n r e a l i s t i c  r o l e  th e  
c h i ld re n  may have made a n e g a t iv e  comparison between them­
s e lv e s  and th e  same-sex model.27
This s tudy in d ic a te d  a s i g n i f i c a n t  i n t e r a c t io n  between t re a tm e n t  and sex
of s u b je c t  on the  s e l f - c o n c e p t .
Developing th e  S e lf -c o n c e p t  
Through Confluence
A review of the  l i t e r a t u r e  has p o in te d  to  th e  p o s s i b i l i t y  of
l i t e r a t u r e  I n te rv e n t io n  as  p a r t  o f  th e  cu rr icu lu m  fo r  c h i ld re n  with
problems and poor s e l f - c o n c e p t s .  Some t h e o r i s t s ,  e d u c a to r s ,  and
r e s e a r c h e r s  view t h i s  la c k  o f  commitment to  the  a f f e c t i v e  domain as a
d e f e c t  in  our  cu rr icu lu m  development p ro c e ss .
According to  George Brown, p e r so n a l  r e le v a n c e  connotes  an a f f e c t i v e
dimension because peop le  f e e l  and v a lu e  as  w e l l  a s  th in k .  I f  an
e d u c a t io n a l  system  i s  a l e r t  to  th e  s tu d e n t ,  as an e f f e c t i v e  organism
and how o n e 's  f e e l in g s  r e l a t e  to  o n e 's  c o g n i t iv e  e x p e r ie n c e ,  then
p o t e n t i a l i t y  can be transm uted  in to  a c t u a l i t y .  The tra n sm u ta t io n
p ro cess  i s  p r im a r i ly  an e d u c a t io n a l  one to  d im in ish  v io l e n t  responses
in  p e o p le .28
27gever ly  A. P o t t e r ,  "Sex o f  th e  P ro ta g o n is t s  in  C h i ld r e n 's  
S torybooks: E f f e c t s  on Problem S o lv ing  and S e lf -c o n c e p t"  (D octo ra l 
d i s s e r t a t i o n ,  S tan fo rd  U n iv e r s i ty ,  1974), p. 117.
2®George Brown, Human Teaching f o r  Human le a rn in g  (New York: V iking 
P re s s ,  1971), p. 6 .
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W alter K olesnik  d e f in e d  th e  a f f e c t i v e  domain as  " th e  hidden 
c u r r ic u lu m ."
The a f f e c t i v e  dimension might be and o f te n  i s  o f  g r e a t e r  
consequence to  th e  in d iv id u a l  than  th e  c o g n i t iv e .  . . .
A l l  too o f te n  s tu d e n ts  a c q u i r e  concep ts  o f  them selves 
which a r e  n e g a t iv e ,  u n fa v o ra b le ,  and s e l f - d e s t r u c t i v e .
. . . I n s te a d  o f  h e lp in g  s tu d e n ts  w ith  t h e i r  p e r so n a l ,  
s o c i a l ,  and em otional problem s, c e r t a i n  schoo l p o l i c i e s ,  
p r a c t i c e s ,  and p r e s s u re s  a c t u a l l y  I n t e n s i f y  such problem s, 
lower th e  i n d i v i d u a l ' s  s e l f  esteem , c o n t r ib u t e  to  h is  
f e e l in g s  o f  f r u s t r a t i o n  and Induce f e e l in g s  o f  g u i l t ,  
h o s t i l i t y  o r  a l i e n a t i o n  . . .  by om ission  and th o u g h t le s s ­
n e s s ,  i f  no t by d e s ig n ,  they have had d e t r im e n ta l  e f f e c t s  
on s tu d e n t s '  p e r s o n a l i t y  developm ent.29
Many programs have been developed to b r in g  th in k in g  and f e e l in g  
to g e th e r  in  s e l f - u n d e r s ta n d in g  a c t i v i t i e s .  One of th e  major s tu d ie s  
on a f f e c t i v e  ed u ca tio n  was th e  F ord-E sa len  p r o je c t  a t  Esalen 
I n s t i t u t e  a t  Big S ur, C a l i f o r n i a .  Dr. George Brown, le a d e r  o f  th e  
c r e a t i v i t y - t r a i n i n g  workshops, and h i s  c o l le a g u e s  r e c e iv e d  a g ra n t  from 
The Fund fo r  th e  Advancement o f  Education  o f  th e  Ford Foundation to  
develop a p i l o t  p r o je c t  to  e x p lo re  ways to  ad ap t  new te c h n iq u e s  and 
advances in  l e a r n in g  abou t how to  app ly  th e  a f f e c t i v e  domain to  th e  school 
cu rr icu lu m . Many te a c h e r s  and a d m in i s t r a to r s  p a r t i c ip a t e d  in  the  p r o j e c t ,  
u s in g  tech n iq u es  and id e a s  w ith  t h e i r  s tu d e n t s .  Galyean a p p l ie d  th e se  
c o n f lu e n t  id e a s  to  th e  m astery  o f  a fo re ig n  language. She ex p la ined  
her program t h i s  way:
We view le a rn in g  a s  an i n t e r f a c e  among p e rso n a l  
d i s c o v e r i e s ,  i n s i g h t s  ga ined  in  communication w ith  o t h e r s ,  
and c o g n i t iv e  s u b je c t  m aste ry .  . . . Our s tu d e n ts  p r a c t i c e  
language s t r u c t u r e s  by u s in g  t h e i r  own p e rso n a l  c o n te n t  
and by d i s c u s s in g  and s h a r in g  t h i s  c o n te n t  w ith  o th e r s .
. . . Our language l s  p r iz e d  a s  th e  m ir ro r  fo r  who we a r e
29W alter K o lesn ik ,  Humanism a n d /o r  Behaviorism  in  E ducation  (Boston: 
A llyn  and Bacon, 1975), p . 19.
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and who we a r e  growing to  be. We v a lue  shared  communication 
as apogeal to  s e l f  knowledge and accep tan ce .  We des ign  
c u r r i c u l a  t h a t  enab le  s tu d e n t s  to  ex p er ien ce  profound 
p e rso n a l  growth w hile  m aste r in g  b a s ic  c o g n i t iv e  s k i l l s . ^0
This  i s  th e  crux of c o n f lu e n t  e d u c a t io n ,  the  merging of th in k in g  and
f e e l in g  in to  one h o l i s t i c  le a r n in g  p ro c e ss .  S tu d en ts  le a rn  s k i l l s  o f
language a c q u i s i t i o n  a t  the some time fo cu s in g  on t h e i r  own f e e l in g s ,
needs , and i n t e r e s t s .  Growth of language p ro f ic ie n c y  p a r a l l e l s  th e
s t u d e n t ' s  growth as  a person .
The fo llo w in g  i s  an o u t l i n e  of a le s s o n  in  G a ly e a n 's  French c l a s s .
P rocess :  I n t e r e s t  in  p r e s i d e n t i a l  e l e c t i o n s
C o g n it iv e :  (1) Reinforcem ent o f  p rev io u s  vocabu lary  w r i t t e n  and
o r a l
(2) In tro d u c e  new vocabu lary  b u i l t  around immediate 
A f fe c t iv e :  a re a  o f  concern
(3) Q uestions  -  answers -  d e a l in g  w ith  s i t u a t i o n s  o f 
immediate i n t e r e s t
(A) S tu d en ts  work w ith  p a r tn e r s
I n t e r a c t i v e :
(5) S tu d en ts  g e n e ra te  c o n v e rsa t io n s  
C o g n it iv e :  (6 ) D ic ta t io n s  on a f f e c t i v e  content^*-
Galyean l i s t e d  the  fo llow ing  c r i t e r i a  fo r  c o n f lu e n t  te a c h in g  to  
p rov ide  a l e a r n in g  environment fo r  s e l f  d isc o v e ry :
1. Awareness o f f e e l i n g s  as  th e  sou rce  o f  p e rso n a l  
meaning,
2. D ire c t  communication,
^ B e v e r ly  Galyean, Human Teaching and Human Learn ing  In  the  Language 
C la s s :  A C onfluen t -Approach, U .S . ,  E d u ca tio n a l Resources In fo rm atio n  
C en te r ,  ERIC Document ED 131 729, 1976, p . 5.
*11
Gnlyean, p . 9.
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3. The use o f  non verba] forms o f  communication,
4 . L iv in g  in  the  "h e re  and now" immediacy o f th e  
c lassroom ,
5. Developing p o s i t i v e  and h e lp f u l  r e l a t i o n s h i p s  
w ith  each o th e r ,
6 . The use  o f  guided imagery ( " f a n ta s y  jo u rn e y s " ) ,
7. R e s p o n s ib i l i ty  fo r  choosing  and a c c e p t in g  
consequences o f  c h o ic e s ,
8 . The use o f  p r o je c t io n  e x e r c i s e s  . . . [ th a t ]  
a llow  one to  see h im se lf  o r  h e r s e l f  in  an o b je c t ,
9. A ctive  l i s t e n i n g ,
10. The use o f  a r t ,  m usic, d ra m a t ic s ,  and p o e try  as
means o f  e x p r e s s io n .32
Jones w rote in  h i s  book, Fan tasy  and FeelinR  in  E d u ca tio n , about the  
d e f i n i t e  p la c e  fo r  emotions in  th e  c lassroom . He d i s p e l l e d  two h a l f -  
t r u t h s  "which hove become in g ra in e d  in th e  assum ptive  r e f l e x e s  o f some 
c u r r ic u lu m  d e s ig n e r s ;  ( 1) emotions and f a n t a s i e s  can o b s t r u c t  le a rn in g ;
33and (2) e x p re s s io n  of em otions and f a n t a s i e s  can have c a th a r i c  b e n e f i t s . "
Emotions and f a n t a s i e s  can h in d e r  l e a r n in g  i f  u n c o n t ro l le d .  U sually  
when seek in g  to  he lp  s tu d e n ts  u n d e rs tan d  them selves  through  th e  i n s t r u c ­
t i o n a l  p ro c e s s ,  th e  c r u c i a l  elem ent o f  c o n t r o l l i n g  and s to r i n g  o f emotions 
to  l in k  th e  f a m i l i a r  w ith  th e  u n f a m i l ia r  i s  m iss in g . S i g n i f i c a n t  and 
b e l ie v a b le  p o in t s  o f  knowledge and u n fa m il ia r  and f a m i l i a r  w orlds must be 
adap ted  and a s s im i la t e d  by im agin ing  r e a l i t y .  C o n tro l le d  em otions and 
fa n ta sy  i s  s u b s ta n t iv e  in  th e  a t ta in m e n t  o r  d isc o v e ry  o f  knowledge and 
p re p a ra to ry  in  th e  fo rm ation  and in v e n t io n  o f  knowledge.
But c o n t r o l l i n g  and s to r i n g  emotions i s  on ly  p a r t  o f  t h i s  a f f e c t i v e  
approach to  l e a r n in g .  E x p ress io n s  o f  emotions and Images can have
32Beverly  Gal yean, A Handbook o f  Teaching S t r a t e g i e s  fo r  P e rso n a l  
Growth and S e l f  R e f le c t io n  in  th e  Language C la s s e s , U .S .,  E d u c a tio n a l  
Resources In fo rm atio n  C en te r ,  ERIC Document ED 131 730, 1976, pp. 20-23.
33Richard M. J o n e s ,  F an tasy  and F ee lin g  In Education (New York: 
New York U n iv e r s i ty  P re s s ,  1968), p. 25.
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c a th a r l c  e f f e c t s  i f  th e re  l s  freedom and s k i l l  in  u s ing  th e se  em otions. 
Much o f th e  te a c h in g  power o f  books and f ilm s  i s  l o s t  when s tu d e n ts  a r e  
provided w ith  o p p o r tu n i t i e s  " j u s t 1' to  e x p ress  f e e l in g s .  Teachers  must go 
one s te p  f u r t h e r .  Lessons must become the  s t u d e n t ' s  "own" as  well a s  the  
t e a c h e r ' s .  Everyone must be in v o lv ed ,  a ro u se d ,  e x c i te d ,  i n t e r e s t e d .
T h is  involvement and p roper  use o f  emotions and fan tasy  can , acco rd in g  to 
Jo n e s ,  b r in g  about o r i g i n a l  and in v e n t iv e  l e a r n in g .
Dlnkmeyer w rote:
[Educators]  must r e c o n s id e r  the  v a lu e  o f s tu d e n ts  m as te r in g  
the  symbols of m athem atica l com putation and language w hile  
rem aining  e s s e n t i a l l y  r e ta rd e d  in  t h e i r  u n d e rs ta n d in g  o f  
s e l f  and o th e r s .  Where i s  o p p o r tu n i ty  f o r  a sk in g :  "Who
am I? "  "Why do I  behave a s  I  do?" "What do I  va lue?"  "How 
can I  r e l a t e  more e f f e c t i v e l y  w ith  o th e r s ? " .  There must 
be e x p e r ien ces  which h e lp  them to  know, u n d e rs ta n d ,  and 
accep t t h e m s e lv e s .^
This  humanized approach fo cu ses  on l e a r n in g  a s  a p p l ie d  to  th e  s e l f .
T h is  p e r so n a l iz e d  l e a r n in g  a s s i s t s  in d iv id u a l s  in  becoming r e s p o n s ib le
fo r  ch o ices  and b eh av io r  as  they  become i n t r i n s i c a l l y  invo lved  w ith
th e  cu rr icu lu m .
Dlnkmeyer has developed an e d u c a t io n a l  program t i t l e d ,  "Developing 
U nderstanding  o f S e l f  and O thers"  (DUSO), which focuses  on h e lp in g  the  
c h i ld  become goal and p ro c e ss  o r ie n te d .  The e x p e r ien ces  o f  t h i s  program 
cause  aw areness of s e l f  and o t h e r s .  Being c o n s i s t e n t  w ith  h i s  p r i n c i p l e s ,  
Dlnkmeyer developed th e  e x p e r ie n ta l -a p p ro a c h  which p laced  emphasis upon 
le a rn in g  through  involvement o f  th e  t o t a l  b e in g — i n t e l l e c t  and a f f e c t  
b eh av io r .  "The concern  i s  w ith  d eve lop ing  genuine I n te r a c t i o n  and
• s i
Don Dlnkmeyer, U nderstand ing  S e l f  and O th e r s , U .S .,  E duca tiona l 
Resources In fo rm ation  C en te r ,  ERIC Document ED 132 444, 1970, p. 2.
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d ia lo g u e  t h a t  r e v e a l s  to  s e l f  and o th e r s  not on ly  what i s  known but how
35one f e e l s ,  h i s  p e rso n a l  b e l i e f s ,  pu rposes ,  and v a lu e s ."  The fo llow ing  
i s  an overview o f  the  c h a r a c t e r i s t i c s  o f  e x p e r i e n t i a l  l e a r n in g :
( 1) beg in  w ith  e x p e r ien ces  which precede d is c u s s io n  and 
g e n e r a l i z a t io n ,  ( 2) s t r e s s  on p ro cess  r a t h e r  than c o n te n t ,
(3) e x p e r ie n c e s  p resen ted  through open ended s t o r i e s ,  r o le  
p la y in g  and puppe try ,  and e x p lo ra t io n  o f hypotheses w ith  
a l t e r n a t i v e  co u rse s  o f  a c t i o n ,  and (4) te a c h e r  a c t s  a s  a 
c a t a l y s t ,  promoting s e l f - d i s c o v e r y  and I n te r a c t i o n  w ith
o th e r s .
Summary
S e l f  concep ts  a re  those  p e rc e p t io n s  which a r e  c e n t r a l  and v i t a l  to  
o n e 's  be ing . What a person  b e l ie v e s  about h im se lf  becomes r e a l i t y  to  
him. Lack o f  con fidence  to  a c h iev e  w i l l  d e te r  any a c t i o n  to  b e t t e r  
o n e s e l f ;  fo r  when one f a i l s ,  n e g a t iv e  s e l f - c o n c e p t s  a r e  r e in fo r c e d .  To 
b reak  t h i s  v ic io u s  c y c le  fo r  s tu d e n t s ,  e d u c a to rs  a re  d e s ig n in g  c u r r i c u l a  
t h a t  combine th e  c o g n i t iv e  and a f f e c t i v e  domains. This c o n f lu e n t  p ro cess  
in c o rp o ra te s  f e e l in g  w ith  th in k in g ,  e n a b l in g  th e  s tu d e n t  to  view f a c t s  
and concep ts  in  l i g h t  o f  p e rso n a l  r e le v a n c e .  S e l f -u n d e r s ta n d in g  becomes 
a v i t a l  a s p e c t  to  le a rn in g .
3 5
Dlnkmeyer, p. 5. 36Dlnkmeyer, pp. 5-6 .
Chapter 3
DESIGN OF THE STUDY
The problem o f  t h i s  s tudy was to  develop a c o n f lu e n t  language a r t s  
program designed  to  Improve s e l f - c o n c e p t s  and read ing  achievem ent through 
c h i l d r e n 's  l i t e r a t u r e  and to  e v a lu a te  th e  p rogram 's  a f f e c t  on th e  s e l f -  
concept and read in g  achievement of fo u r th  and f i f t h  grade s tu d e n t s .  The 
d es ig n  of the  s tudy  involved  the  fo llo w in g  s te p s :  ( 1) s e l e c t i o n  of
s tu d e n ts ;  (2 ) e s ta b l is h m e n t  of c r i t e r i a  fo r  s e l e c t in g  s t o r i e s ,  books, and 
poems; (3) d e s ig n  o f  th e  c o n f lu e n t  language a r t s  program; (4) p r e t e s t i n g ;
(5 ) p r e s e n ta t io n  of th e  c o n f lu e n t  language a r t s  program; (6 ) p o s t t e s t i n g ;
(7) p r e s e n ta t i o n ,  a n a l y s i s ,  and i n t e r p r e t a t i o n  o f  d a ta .
S e le c t io n  o f  S tuden ts
The c o n f lu e n t  language a r t s  program designed  f o r  t h i s  r e se a rc h  was 
conducted a t  J e f f e r s o n  Elementary School du r in g  th e  summer from June 23 
through J u ly  25, 1980. Since t h i s  was a summer program, th e  p a r t i c i p a n t s  
v o lu n tee red  to  take  th e  l i t e r a t u r e - l a n g u a g e  le s s o n s  and a c t i v i t i e s .
These v o lu n te e r s  comprised th e  ex p e r im en ta l  g roup. Appendix A c o n ta in s  
a l e t t e r  s e n t  to  th e  p a re n ts  o f  s tu d e n ts  beg inn ing  fo u r th  and f i f t h  
g rades  and th o se  com pleting  f i f t h  g rad e .  The l e t t e r  Informed p a re n ts  
o f  th e  a v a i l a b i l i t y  o f  th e  program and th e  o p p o r tu n i t i e s  which would 
be p re se n te d  to  th e  s tu d e n t s .
P a r t i c i p a n t s  f o r  th e  c o n t r o l  group were randomly s e le c te d  from the  
p o p u la t io n  o f  s tu d e n ts  from J e f f e r s o n  beg inn ing  fo u r th  g rade  and com pleting 
f i f t h  g rad e . They were c a l l e d  to  ask  i f  they  would ag ree  to  be t e s t e d
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w ith  the  P ie r s - H a r r i s  C h i ld r e n 's  S e lf -c o n c e p t  Sca le  and th e  C a te s -  
M acG inltie  Reading T e a t , The number o f  v o iu n te e ra  fo r  th e  c o n t ro l  group 
to t a l e d  s ix t e e n  and th e  s tu d e n ts  who v o lu n tee red  to  p a r t i c i p a t e  in  
th e  c o n f lu e n t  language a r t s  program t o t a l e d  sev en teen . Appendix 11 
c o n ta in s  a form s igned  by p a re n ts  of both  the  c o n t r o l  and th e  e x p e r i ­
m enta l groups.
The schoo l l i b r a r y  remained open fo r  the  summer program. A mother 
v o lu n te e re d  to  be l i b r a r i a n .  She worked w ith  c i r c u l a t i o n  and book 
s e l e c t i o n .
E s tab lish m en t o f  C r i t e r i a  fo r  S e le c t in g  
S t o r i e s .  Books, and Poems
Sara Lundsteen l i s t e d  in  an a r t i c l e ,  "A Thinking Improvement Program 
Through L i t e r a t u r e , "  e ig h t  c r i t e r i a  fo r  s e l e c t i n g  books to  be used to  
Improve th in k in g  a b i l i t i e s  and problem s o lv in g  te c h n iq u e s .  These 
c r i t e r i a  were a p p l ic a b le  to  the  s tudy  f o r  the  l i t e r a t u r e  s e le c te d  must 
develop and r e so lv e  a problem t h a t  could  a f f e c t  the  p o s i t i v e  s e l f - c o n c e p t  
growth o f  a s tu d e n t .  The fo llo w in g  e ig h t  i tem s were used as  c r i t e r i a  
fo r  l i t e r a t u r e  s e le c t io n :
What i s  a c r i t e r i a  fo r  s e l e c t io n s  from c h i l d r e n 's  
l i t e r a t u r e  fo r  a  c r e a t i v e  p rob lem -so lv ing  focus?
1 . I s  th e  a u th o r  d e a l in g  w ith  s i g n i f i c a n t  human 
problems o f re le v a n c e  to  th e  in ten d ed  a u d ie n c e , our c h i ld re n ?
2. I s  t h e r e  s u f f i c i e n t  c h a r a c te r  development w ith  
enough com plex ity  so t h a t  th e  p r e s e n ta t io n  i s  b e l ie v a b le  and 
engaging? I s  th e r e  enough complex i n t e r r e l a t i o n s h i p  w ith  
o th e r  m o tiv a te d ,  t r u e - t o - l i f e  c h a ra c te r s ?
3. Can th e  a u th o r  t r a n s p o r t  you to  a n o th e r  tim e and 
p la c e ,  broadening  the  h o r iz o n ,  s t im u la t in g  and im a g in a t io n ,  
deepening and e n r ic h in g  your u n d ers tan d in g  o f  your world 
and f e l lo w  men?
4 . I s  the  s i t u a t i o n  complex enough so th a t  a t  l e a s t  
some o f  th e  fo llow ing  m e r i t  d isc u ss io n ?
a . Are th e r e  enough c o n d i t io n s  g iven  so th a t  p a r t s  o f
problems o r  c h a l le n g e s  can be d is c r im in a te d  from main 
problems o r  types  o f  problems?
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b. Are enough f a c t s  and co n d it io n s  given so th a t  ch i ld re n  
could form ulate  c r e a t iv e  hypotheses th a t  might be of help 
to the  ch a ra c te r?  I s  th e re  d e f in i t i o n  of c h a ra c te r  
a r i s i n g  from surrounding environment?
c .  I s  th e  s i t u a t i o n  o f enough s ig n i f ic a n c e  so th a t  under­
ly in g  p r in c ip le s  o f  human r e la t io n s h ip s  or l i f e  might 
be a b s t r a c te d ,  i . e . ,  i s  the  m a te r ia l  ch a llen g in g  enough 
fo r  your most advanced le a rn e r  but has some appeal for  
even your l e a s t  mature le a rn e r?
5. Does the  w r i te r  know h is  c r a f t  to the ex ten t th a t  
h i s  w r i t in g  i s  a model? For example docs lie show: lo g ic a l  
and b e l ie v a b le  p lo t  development, v iv id  e f f e c t s  with  savored 
language, a r t i s t i c  use of d e s c r ip t io n ,  f ig u r a t iv e  language, 
sound p a t t e r n s ,  d ia lo g u e , w it o r  humor, emotional tone and 
the harmonious u n ity  o r coherence o f  a l l  o f  th ese  elements?
6 . Does the  hook gain  something by being read aloud 
and shared?
7. Can an unfin ished  ep lso d e (s )  be l i f t e d  from the
book so th a t  the  c h ild re n  can provide a l t e r n a t iv e  ways of
proceeding o r  co n tin u in g  th e  development o f  the  problem 
s i t u a t i o n  in  th e  s to ry ?  In  o th e r  words, by pausing in  the 
s to ry  a re  th e re  openended o p p o r tu n i t ie s  fo r  a c t iv e  i n t e r ­
p r e ta t io n  and c r e a t iv e  d e c is io n  making by pup ils?
8 . Can I a s  I n s t r u c to r  get p e rso n a l ly  e n th u s ia s t i c  
about t h i s  book?!
Types of problems to  be considered  in  the s t o r i e s ,  books, and poems 
were governed by the  s ix  s e lf -c o n c e p t  f a c to r s  t e s te d  in  the  F ie r s -  
H arr is  C h ild ren ’ s S e lf-concep t S c a le . The s ix  s e lf -c o n c e p t  f a c to r s  were:
(1) behavior; (2) i n t e l l e c t u a l  and school s t a t u s ;  (3) p h y s ica l  appearance
and a t t r i b u t e s ;  ( 4 ) ‘a n x ie ty ;  (5) p o p u la r i ty ;  (6) happiness  and s a t i s ­
fa c t io n .
To a s s e s s  s tu d en t  needs and in c o rp o ra te  th ese  needs in to  the
designed le s s o n s ,  p r o f i l e  sh e e ts  i l l u s t r a t e d  by Tables 1 through 6 were
kept fo r  s tu d e n ts  in  the  experim ental group. The p r o f i l e  sh ee ts
conta ined  the  s ix  se lf -c o n c e p t  f a c to r s  w ith  t e s t  items as  measured by
2
the  P ie r s -H a r r i s  C h i ld re n 's  S e lf-concep t S c a le .
^Sara W. Lundsteen, MA Thinking Improvement Program Through 
L i t e r a t u r e , '1 Elementary E n g lish , A p r i l ,  1972, p. 511.
^ E llen  V. P i e r s ,  Manual fo r  th e  P ie r s -H a r r i s  C h i ld re n 's  S e lf-co n cep t 
Scale (N ash v il le :  Counselor Recordings and T e s ts ,  1969), pp. 24-26.
Table 1
P r o f i l e  Sheet of S tudent Responses on th e  P r e te s t  of 
P ie r s -H a r r i s  Children*s S e lf-co n cep t Scale 
F ac to r  I  -  Behavior 
Experimental Group
No. Item
Student Number
1 2 3 4 5 6 7 8 9 10 11 12 13 15 1 16 17
22 I  do many bad th in g s  (no) N © N N N N N N N N <© N N N
1
N N N35 1 am obed ien t a t  home (yes) Y s Y © Y Y © Y GP Y Y Y Y Y Y
25 1 behave badly a t  home (no) N 0 N N N N N N N N N V N N N N N
34 I  o f te n  g e t  In to  t ro u b le  (no) N © N N N © N N N © N © N N d> N14 I  cause t ro u b le  to  my fam ily  (no) N 'X N N N N N N © N N N N N N N N
78 1 th in k  bad thoughts  (no) N N N N N N N N N N N N N N N
76 1 can be c ru s ted  (yes) Y (S) Y Y Y Y Y Y Y Y Y Y Y Y Y Y
80 I  am a good person  (yes) Y Y Y Y Y Y Y Y Y Y Y Y Y Y
12 I  am w ell  behaved in  school (yes) Y Ov Y Y Y Y Y Y Y Y Y Y Y j Y Y Y
48 1 am o f te n  mean to  o th e r  people (no) N N N N N <2> N N N N N 1 s N N N N N
31 In school I  am a dreamer (no) N N N N N N N N N N n j n ; © N ! N N N
56 I  ge t i n to  a  l o t  o f  f ig h t s  (no) 0 N N N © N N N N 1 N ! N N i N N N
64 I  am clumsy (no) © : <s> N N N N N N 0 N N !j  m N N © © N67 I  am easy to  g e t  a long with (yes) Y i Y Y Y Y <s> Y Y Y Y i| 0  | Y Y Y Y
13 I t  i s  u su a lly  my f a u l t  when some­ 1l ■|
i
th in g  goes wrong (no) N ' © N N N N N H © N ©  i n i1 S N ! N © N59 My fam ily i s  d isappo in ted  in  me (no) N N N N N © N N © N n : n :! s  !1 n : N N N
32 1 p ick  on my b ro th e r ( s )  and ! :! 1i i1
s i s t e r ( s )  (no) N N N 0 © ® © © N N s  ; 0 N ! © N4 1 am o f te n  sad (no) N N N N N N N Y Y y :; n ; N N | N Y N
62 I  am picked on a t  home (no) ©  ! N N N ® ® ! N © © i K : d ) n : N N18 I  u su a l ly  want my own way (no) © N :
i
N N © N N 1 N N
1
© !
! !1 ^ : i i1
N i
i ] 1
N | N
Table 1 (continued)
Student Number
No. Item
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17
75 1 am always dropping o r  breaking
th in g s  (no) N N N N N N N N N N N ® N N N » N
72 I  l i k e  my b ro th e r  ( s i s t e r )  (yes) Y Y Y Y Y Y Y Y Y Y Y Y Y Y Y
68 I  lo se  my temper e a s i ly  (no) N Y N N N <D N N © N N N N N N N N
Table 2
P r o f i l e  Sheet o f  Student Responses on the  P r e te s t  o f  
P ie r s -H a r r is  C h i ld re n 's  S e lf-concep t Scale 
Fac to r  I I  -  I n t e l l e c t u a l  and School S ta tu s  
Experimental Group
No. Item
Student Number
8 10 11 12 13 14 15 16 17
Y Y Y Y Y Y
Y © Y Y Y Y
N N N N N N © N
Y Y © Y Y Y Y ©
N N CO N N © N
N © N © N © © N
Y Y Y Y ® YY Y <NJ Y Y Y Y Y
S N K N N N © N
Y © Y Y Y © Y
Y Y © Y Y © Y Y
N > & N N N N ©
Y Y fit) Y Y Y (Jo Y
Y Y Y Y Y Y
Y Y Y Y Y Y © Y
21 I  am good In  my schoolwork (yes) Y
5 I  am smart (yes) Y
53 I  am dumb about most th in g s  (no) N
70 I  am a good re a d e r  (yes) Y
66 I  fo rg e t  what 1 le a rn  (no) N
26 I  am slow in  f in is h in g  my schoo l-
work (no) (J)
30 I  can give a  good re p o r t  in  f ro n t
of th e  c l a s s  (yes) (N)
42 I o f te n  v o lu n te e r  in  school (yes) Y
I am unpopular (no) j
My c lassm ates  in  school th in k  I  !
have good id eas  (yes) ( (D
I  have good id eas  (yes) j Y
I  ge t nervous when th e  teach er  _
c a l l s  on me (no) (y)
I  am an im portant member o f  my
c la s s  (yes) Y
My f r ie n d s  l i k e  my id eas  (yes) Y
I am an im portant member of my 
family (yes)
11
49
16
27
33
17
N
Y
Y
Y
Y 
©
Y
Y 
N
Y 
N
N
Y
Y
Y
Y
N
Y
Y
Y
N
Y 
N
N
Y
Y 
N
Y
N
®
Y
Y
Y
0
Y
Y
Y
Y 
N
Y 
N
®
Y
Y
(S>
Y
Y
N
Y
Y
Y
Y 
N
Y 
N
N
Y
YdD
Y
Y
N
Y
Y
Y
Y 
N
Y 
N
N
Y
N
(§)
N
Y
Y
Y ©
© ©
Y (n)
Y
Y Y
Table 2 (continued)
Student Number
No. Item
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 17
19 I am good a t  making th ings  w ith  my ' j
\i1
hands (yes) Y Y Y Y Y Y Y ® Y Y Y Y Y Y © Y
71 I  would r a th e r  work a lone  than
w ith  a  group (no) ® N © N © N N N ® N N N © © © © 3
9 When I  grow up I  w i l l  be an
im portant person (yes) Y Y Y ® ® Y Y Y Y Y Y Y Y Y S  ' Y
12 I  am w ell  behaved in  school (yes) Y Y Y Y Y Y Y © Y Y Y Y Y Y Y Y
57 1 am popular w ith  boys (yes) ® © © © (§) <g> d b a n Y Y ® Y Y Y Y
24 I  am good in  music (yes) Y Y Y Y Y Y Y © Y Y ® Y 3D ] Y
23 I  can draw w e ll  (yes) Y Y Y ® Y Y Y db Y Y ®  1 Y
61 When I  t r y  to make something, ii
ev ery th ing  seems to  go wrong (no) N ® N © N N N ® ! ® N ' N ( y ) N N 1© ® N
45 1 h a te  school (no) N N 1 N N N N N 1 N :1 N N \ N : N N
Table 3
P r o f i l e  Sheet of Student Responses on the  P r e te s t  of 
P ie r s -H a r r is  C h i ld re n 's  S e lf-concep t Scale 
Factor I I I  -  Physica l Appearance and A t t r ib u te s  
Experimental Group
No. Item
Student Number
4 10 11 12 13 14 15 16
Y ® Y Y ©
Y © Y Y Y Y
Y ( n v, Y Y Y Y
Y Y Y Y ©
Y © ( r i ) Y Y Y
Y © Y Y Y ©
® ® ( 5 ) Y Y
N N N N N N
Y © Y Y Y ®
© Y Y Y ®
Y Y Y Y Y
Y Y Y Y ©
N N N N N ©
N N N N N ©
17
Y
Y
Y
®
Y
Y
Y 
N
Y
Y
Y
N
N
34 I  am good looking  (yes)
60 I  have a  p le a s a n t  face  (yes)
41 I  have n ice  h a i r  (yes)
73 I  have a good f ig u re  (yes)
29 I  have p r e t ty  eyes (yes)
15 I  am s tro n g  (yes)
63 I  am a le a d e r  i n  games and sp o r ts  
(yes)
' 8 My looks bo th e r  me (no)
27 I  an an im portant member of my 
c la s s  (yes)
49 My c lassm ates  in  school th in k  I  
have good id eas  (yes)
55 I  have l o t s  o f  pep (yes)
57 I  am popular w ith  boys (yes)
65 In  games and s p o r ts  I  watch 
in s te a d  o f  p lay (no)
47 I  am s ic k  a l o t  (no)
©
Y
Y
Y
Y
Y 
N
Y
Y
Y
Y
Y
Y
©
N
Y
Y
N
N
Y
Y
Y
Y
Y
Y
©
N
Y
Y
Y
©
N
N
Y
Y
Y
Y
Y
Y
Y 
N
Y
Y
Y
©
N
©
®
Y
Y
Y
Y®
N
Y
Y
®
N
N
I
©
Y
© Y© N
© Y
Y
Y Y
© Y
N N
N N
kO\£>
Table 4
P r o f i l e  Sheet of S tudent Responses on th e  P r e te s t  o f  
P ie r s -H a r r i s  Children*s S elf-concep t Scale 
Fac to r  IV -  Anxiety 
Experimental Group
No. Item
Student Number
10 11 12 13 14 15 16 17
79 I  cry e a s i ly  (no)
37 I  worry a  l o t  (no)
74 I  am o f te n  a f r a id  (no)
7 I  ge t  nervous when the  te a c h e r
c a l l s  on me (no)
28 I  am nervous (no)
10 I  get worried when we have t e s t s
in  school (no)
40 I  f e e l  l e f t  ou t o f th in g s  (no)
6 I  am shy (no)
8 My looks bo ther  me (no)
20 I  g ive up e a s i ly  (no)
44 I  s lee p  w e ll  a t  n ig h t  (yes)
55 1 have l o t s  of pep (yes)
N
N
N
N
©
©
N
©N
N
®
Y
N
©
N
&
©
N
©
N
N
Y
Y
N
<§>
N
N
N
N
©
N
N
®
Y
N
N
N
N
N
©
N
N
N
N
Y
Y
N
®
N
N
N
H
N
N
N
N
Y
Y
N
N
©
N
©
©
N
N
N
N
Y
Y
N
N
N
©
N
N
N
N
©
N
N
N
N
®
Y
N
N
N
N
N
N
Y
Y
N
N
©
N
N
N
N
Y
Y
Table 5
P r o f i l e  Sheet o f  Student Responses on th e  P r e te s t  o f  
P ie r s -H a r r i s  C h i ld re n 's  S e lf-concep t Scale 
Factor V -  P o p u la ri ty  
Experimental Group
No. Item
Student Number
10 11 12 13 14 15 16 17
58
46
51
40
11
1
49
33
77
57
69
People p ick  on me (no)
I  am among the  l a s t  to  be chosen 
fo r  games (no)
I t  i s  hard  f o r  me to  make f r ie n d s  
(no)
I  have many f r ie n d s  (yes)
I  f e e l  l e f t  o u t  of th in g s  (no)
I  am unpopular (no)
My c lassm ates  make fun o f  me (no) 
My c lassm ates  i n  school th in k  I  
have good id eas  (yes)
My f r ie n d s  l i k e  my id eas  (yes)
I  am d i f f e r e n t  from o th e r  people 
(no)
I  am popular w ith  boys (yes)
1 am popular w ith  g i r l s  (yes)
N
®
N
N
©
N N
©
N
N
Y 
N 
N 
N
Y
Y
©
Y
®
©
N
©
Y 
N 
N 
N
cD
Y
©
Y
Y
N
©
N
Y 
N 
N 
N
Y
Y
©
Y
®
N
N
N
Y 
N 
N 
N
Y
Y
©
Y
Y
N
N
N
Y 
N 
N 
N
Y
Y
©
Y
Y
©
N
N
Y
©
N
/ Y>V i/
Y
Y
©
Y
(§)
Table 6
P r o f i l e  Sheet of S tudent Responses on the  P r e te s t  of 
P ie r s -H a r r i s  C h i ld re n 's  S e lf-concep t Scale 
Fac to r  VI -  Happiness and S a t i s f a c t io n  
Experimental Group
Student Number
No. Item
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17
2 I  am a happy person (yes) Y Y Y Y Y Y Y Y - ^ ® Y v V Y Y Y Y
50 I  am unhappy (no) N ® N N N N N N 8 N N 8 8 8 8
39 I  l i k e  being th e  way I  am (yes) Y Y Y Y Y Y Y Y Y Y Y Y Y Y
A3 I  wish I  were d i f f e r e n t  (no) N N 8 N N g) N 8 8 8 © 8 8 8 © 8
52 I  am c h e e r fu l  (yes) Y Y Y ® Y Y Y Y Y Y Y Y Y Y Y
59 My family i s  d isappo in ted  in  me (no) N K N N N © N N N N 8 N N H A 88 My looks b o th e r  me (no) N ® M 8 8 N N © © N N N N N 8 © N33 My p a ren ts  expect too much o f  me
(no) N (y) N N N © N N N ® N ® N 8 N ©
36 I am lucky (yes) Y Y Y Y Y Y Y Y Y Y Y Y <® Y
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I f  the t e s t  Item was a p o s i t iv e  s e lf -c o n c e p t  s ta tem en t ,  a "yes" 
was placed b es id e  the  t e s t  item . Likewise i f  the s ta tem ent was a 
n ega tive  s e lf -c o n c e p t  s ta tem en t ,  a "no" was recorded. A f te r  the  p r e te s t  
s tu d en t responses from the  P ie r s -H a r r i s  C h ild ren ’ s S e lf-concep t Scale 
fo r  the experim enta l group was recorded , using a "Y" fo r  yes and "N" 
fo r  no* Negative responses to  p o s i t iv e  s e lf -c o n c e p t  s ta tem en ts  and 
p o s i t iv e  responses to  n eg a tiv e  s e lf -c o n c e p t  s ta tem en ts  were c i r c le d  to 
show v is u a l ly  the a reas  of s e lf -c o n c e p t  problems. Appendix C con ta in s  
a dummy c h a r t  to  i l l u s t r a t e  t h i s  procedure.
Design of the  Confluent Language A rts  Program
The b a s ic  assumptions of t h i s  s tudy were tw ofold. One, th e re  was a 
need in  education  fo r  a b lending  of the  a f f e c t i v e  and c o g n it iv e  domains 
in  le a rn in g  a c t i v i t i e s .  Second, ch ild ren * a  l i t e r a t u r e  can be an avenue 
to  b r ing  the  c o g n it iv e  and a f f e c t i v e  domains to g e th e r .  To design  a 
co n flu en t  language a r t s  program to  e f f e c t  the  s e lf -c o n c e p t  and reading  
achievement of s tu d e n ts ,  the fo llow ing  th e o r e t ic a l  foundation was 
form ulated.
I f :
—a se lf -c o n c e p t  problem e f f e c t s  th in k in g  and f e e l in g  behaviors  . . .
— l i t e r a t u r e  can b ring  about a combination of th ink ing  and f e e l in g  
about, a s e lf -c o n c e p t  problem . . .
— for every c o g n i t iv e  a c t io n  th e re  i s  an a f f e c t iv e  r e a c t io n  . . .
Then:
—confluence w i l l  occur i f  the language through l i t e r a t u r e  i s  
rece ived  and r e s t r u c tu re d  through a s e lf -c o n c e p t  problem.
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—language through l i t e r a t u r e  can be rece iv ed  through the  p rocess  
of l i s t e n i n g  and read ing .
— language through l i t e r a t u r e  can be r e s t r u c tu r e d  through the 
p rocess  of w r i t in g  and speaking.
Therefo re :
A confluen t,  language a r t s  program based on c h i l d r e n ^  l i t e r a t u r e  
can b ring  about improvement in  the  s e l f - c o n c e p t  and read ing  achievement 
of s tu d e n ts .
F igures  1 and 2 i l l u s t r a t e  the framework on which the  con fluen t 
language a r t s  program was designed and developed.
The CLAP p ro je c t  was d iv ided  in to  two main c a te g o r ie s  of a c t i v i t i e s ,  
l i t e r a tu r e - l a n g u a g e  lesso n s  and book c lub  a c t i v i t i e s .  S tudents  no t only 
l i s t e n e d  and responded to  l i t e r a t u r e  as a group, but were encouraged to  
read  on t h e i r  own. "Clap fo r  Reading" was designed as  a b a s e b a l l  game 
fo r  management of books, s t o r i e s ,  poems, or a r t i c l e s  read . Appendix D 
c o n ta in s  a  "Clap fo r  Reading" sco re  ca rd . Appendix E c o n ta in s  a sample 
m o tiv a t io n a l  technique to  encourage s tu d e n ts  to I n t e r p r e t  l i t e r a t u r e  
through c r e a t i v e  a c t i v i t i e s .
The l i t e r a tu r e - l a n g u a g e  le sso n s  of the  CLAP p r o je c t  were designed 
to  b r in g  th e  c o g n i t iv e  and a f f e c t iv e  domains to g e th e r  in  r e l a t io n s h ip  
to  a s e l f - c o n c e p t  problem. Based upon th e  t h e o r e t i c a l  framework of 
confluence , s k i l l s  d es ired  to  ach ieve  t h i s  con fluence  were s e le c te d .
The g en e ra l  s k i l l s  s e le c te d  fo r  th e  c o g n i t iv e  a c t io n s  were problem 
f in d in g ,  problem so lv in g ,  and e x p ress in g .  The g e n e ra l  s k i l l s  o u t l in e d  
f o r  the  a f f e c t i v e  r e a c t io n s  were i d e n t i f y in g  w ith  c h a r a c te r s ,  experienc ing  
v ic a r io u s ly ,  and sh a r in g .  The end r e s u l t  o f  t h i s  c o n f lu en t  p rocess  was
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Receiving Language Through Self-concept
Confluence through 
se lf -c o n c e p t  
know-why
R estruc tu ring  Language Through Self-concept
Figure 1 
Conceptual Model of Confluence
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Figure 2
O perational Model fo r  Confluence 
Through Language A c t iv i t i e s
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determined to  be "know-why." F igure 3 i l l u s t r a t e s  th e  model fo r  
r e la t io n s h ip  of s k i l l s  in  the  co n flu en t language a r t s  program.
The follow ing s te p s  were r e p re s e n ta t iv e  of the le sso n  con ten t and 
a c t i v i t i e s  designed to  b u ild  p o s i t iv e  s e lf -c o n c e p ts  and in c re a se  reading 
achievement. Because each le s so n  contained the  in g re d ie n ts  o f a s e l f -  
concept problem, a f f e c t i v e  and c o g n it iv e  a c t i v i t i e s ,  and know-why, the 
t i t l e  "SACK Lunches” was given to  t h i s  p a r t  o f  the program. Appendix F 
co n ta in s  a sample le sso n .  '
Each le sso n  conta ined  th e se  s te p s :
1. S e l f -c o n c e p t  problem
2. ft f f e e t i v e  A c t iv i ty  ( In tro d u c t io n )
3. C o g n i t iv e  A c t iv i t i e s
a .  l i s t e n  to  books, s t o r i e s ,  o r  poems fo r  problem f in d in g  
—s tu d e n ts  l i s t e n  to  p o r t io n s  o f l i t e r a t u r e  fo r  id e a s ,
words, o r  a c t io n s  t h a t  i n d ic a te  a problem 
— s tu d e n ts  w r i te  the  problem on a la rg e  q u es tio n  mark 
— s tu d e n ts  d isc u s s  the problem
b. l i s t e n  again  to s t o r i e s ,  books, and poems fo r  words and 
id e a s  fo r  problem so lv in g
c. th in k  through a s o lu t io n  to  the  problem
—s tu d e n ts  w r i te  down s te p s  to  so lv in g  the  problem 
— stu d e n ts  sha re  the  s o lu t io n  of problems through c r e a t iv e  
a c t i v i t i e s
4. A ffe c t iv e  a c t i v i t i e s  (follow -up)
5. I . is ten  to  remainder of the  s to r y ,  book, o r  poem.
K now-wliy— Knowledge and understanding  of problems and theLr
p o s s ib le  s o lu t io n s  ap p lied  to  t h e i r  own l i f e  s i t u a t i o n s .
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Cognitive Actions A ffe c t iv e  Reactions
Problem Finding
Id e n t ify in g
with
C haracters
SharingExpressing
Problem Solving
Know-why
Experiencing
V ica r io u s ly
Figure 3
Model fo r  S k i l l s  in  the  Confluent 
Language A rts  Process
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Pretesting  of Self-concept and Reading Achievement
So th a t  a comparison could be made of s tu d e n ts ' s e l f -c o n c e p t  and 
reading achievement sco res  be fo re  and a f t e r  exposure to the con f luen t 
language a r t s  program, the fo llow ing t e s t s  wure adm in is te red :
a . The P ie r s -H a r r i s  C h i ld re n 's  S e lf-co n cep t S ca le -*
This t e s t  e n t i t l e d  "The Way 1 Feel About Myself" i s  a s e l f - r e p o r t
instrum ent designed fo r  c h i ld re n  in  th i r d  grade and above. I t  could be
adm iniste red  e i t h e r  in group form o r  on an in d iv id u a l  b a s is  with a 
completion time of f i f t e e n  to  twenty m inutes. The s c a le  was designed 
p r im ar i ly  fo r  research  on the development of c h i ld r e n 's  s e l f - a t t i t u d e s  
and c o r r e la te s  o f  th ese  a t t i t u d e s .  The s c a le  has an i n t e r n a l  cons is tency  
range of .78 to .93 when app lied  to the Kuder-Richardson Formula 21 Test 
and r e s u l t in g  c o e f f i c i e n t s  o f .90 and .87 when th e  Spearman-Brown odd-even 
formula was app lied  fo r  h a l f  of the grade s ix  and ten  sample.
Content v a l i d i t y  was attem pted  from the  beginning . The u n iverse  to 
be measured was defined  from J e r s i l d ' s  study in  which s tu d e n ts  repo rted
q u a l i t i e s  they l ik e d  or d i s l ik e d  about them selves.
One concern of rev iew ers  was th a t  lack  o f understand ing  of items 
and consequent random responding, in  a l l  p r o b a b i l i ty ,  would cause both 
low read ing  sco res  and low se lf -c o n c e p t  s co res  fo r  poor r e a d e rs .  For 
t h i s  reason, the s c a le  was read to  the  p a r t i c ip a n t s  in  the s tudy . The 
t e s t  was even more f e a s ib le  fo r  t h i s  s tudy because i t  could be adm inis­
te red  and scored by re sp o n s ib le  n o n -p sy ch o lo g is ts .
^E llen  V. P ie rs  and Dale B. H a r r is ,  The P ie r s -H a r r i s  C h i ld re n 's  
S e lf-co n cep t Scale (N ash v il le :  Counselor Recordings and T e s ts ,  1969).
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A
b. Gates-MacGinltie Reading T e s ts ,  Level D
The bas ic  o b jec tiv e  of the Cates-MacGinltle Reading Teats i s  fo r  
teachers  and schools to know the general levu l of reading achievement of 
ind iv idua l s tu d e n ts .  The scores  answer the question , "How w ell do 
s tuden ts  do, on a standard reading ta sk ,  compared wl tit o nationwide 
r e p re se n ta t iv e  group o f s tuden ts?"  The norming group for t h i s  t e s t  was 
chosen to  be re p re s e n ta t iv e ,  a t  each grade le v e l ,  of the t o t a l  group of 
s tuden ts  in  the country. They were to rep resen t the high, middle, or 
low socioeconomic backgrounds, d i f f e r e n t  s iz e  schools , m inority  groups, 
and paroch ia l s tu d en ts .
Level D, with forms 1, 2, 3 equ iva len t in d i f f i c u l t y ,  co n s is ted  of 
a vocabulary t e s t  and a comprehension t e s t .  The vocabulary, c o n s is t in g  
of f o r ty - f iv e  item s, was a word knowledge t e s t  r a th e r  than a decoding 
t e s t .  Several s te p s  were taken to assu re  v a l i d i t y .  Steps included 
(1) vocabulary words from a sp e c ia l  study of words in s ix teen  commonly 
used read ing  s e r ie s  fo r  grades one, two, and th re e ,  and from recognized 
l i s t s  o f  words f req u en tly  used in  school; and (2) s e le c t io n  of words 
based on th e i r  general u se fu ln ess .
The comprehension t e s t  measured the  s tu d e n t 's  a b i l i t y  to  read 
complete prose passages w ith  understanding . To in su re  v a l i d i t y ,  the  
content o f  comprehension passages was chosen to Include n a tu ra l  sc ience , 
so c ia l  sc ie n ce ,  hum anities, and n a r ra t iv e  m a te r ia l .  Passages fo r  o lder  
s tu d en ts  were chosen from published  sources . Both l i t e r a l  and in f e r e n t i a l  
questions  were w r i t te n  to t e s t  understanding of the  passages.
^Walter H. MacGinitie, Cates-MacGlnitie Reading Tests  (Boston; 
Houghton M if f l in ,  1978).
/
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To t e s t  fo r  r e l i a b i l i t y  of the Gates-MacGinitie Reading T e s ts , 
a l t e r n a t e  forms and Kuder-Rlchardsun Formula 20 r e l i a b i l i t y  c o e f f ic ie n t s  
were computed fo r  each t e s t  l e v e l .  The K-R 20 c o e f f ic ie n t s  ranged from 
.90 to  .95 fo r  vocabulary and from .88 to .94 for comprehension.
P resen ta t io n  of the Confluent Language Ar t s  Program
The confluen t language a r t s  program was presented to s tuden ts  who 
volunteered to  p a r t i c ip a te  in  t h i s  p ro je c t .  The program was conducted 
for f iv e  weeks, June 23 through Ju ly  25, 1980. Four weeks were 
s tru c tu re d  with lessons fo r  l i s t e n in g ,  w r i t in g ,  o r  reading  a c t i v i t i e s  
from 9:00 -  10:30 a.m. d a i ly .  One week scheduled a f t e r  the f i r s t  two 
weeks was devoted to f ree  reading a t  home. The schedule was as follows:
2 weeks -  l i t e ra tu re - la n g u a g e  lesso n s  
"Clap for Reading" Book Club
1 week -  "Clap fo r  Reading" -  f ree  reading a t  home
2 weeks -  l i te ra tu re - la n g u a g e  lessons
"Clap fo r  Reading" Book Club
Students evaluated  th i s  program with an informal opinion sheet as to 
what they l ik ed  o r d is l ik e d  about the l i t e r a t u r e  s e le c t io n  and a c t i v i t i e s .  
The ev a lu a tio n  sheet i s  contained in  Appendix I with tab u la t io n s  of 
s tuden t responses.
P o s t te s t in g  and R etention  Tests  fo r  Self-concept 
and Reading Achievement
The Gates-HacGinltle Reading Test was adm inistered to  the ex p er i­
mental and con tro l  groups fo r  the p o s t t e s t  and re te n t io n  t e s t i n g  procedure. 
Forms 1, 2, and 3 of Level D Gates-MacGinitie Reading Test were given
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fo r  th e  p o s t t e s t  and r e te n t io n  t e s t s  to prevent t e s t  memorization. Level 
D, Form 3 was given f iv e  weeks a f t e r  the  trea tm en t fo r  th e  p o s t t e s t  sco re .  
Level D, Form 2 was adm in is te red  s ix  weeks l a t e r  fo r  the  f i r s t  r e te n t io n  
t e s t .  Level I), Form 1 was given a t  the  end of the next fou r  weeks to 
provide da ta  fo r  the second r e te n t io n  t e s t .  A ll th re e  forms of Level D 
were eq u iv a len t  in  d i f f i c u l t y .
The P ie r s -H a r r i s  C h i ld re n 's  S e lf-co n cep t Scale was given a t  the 
same time i n t e r v a l s  as the C atus-H acL ln lt ie  Reading T e s ts . The same t e s t  
was given fo r  the p o s t t e s t  and r e te n t io n  t e s t s  so s p e c i f i c  s e lf -c o n c e p t  
growths could be s tu d ie d .  Scores from the  C ates-H acG in itie  Reading Test 
and th e  P ie r s -H a r r is  C h i ld re n 's  S e lf-co n cep t Scale  from th e  d i f f e r e n t  time 
in te r v a l s  were analyzed by a n a ly s is  of covariance  to  e v a lu a te  the 
e f f e c t iv e n e s s  o f the  Confluent Language A rts  Program as to  changes in  
reading and s e l f - c o n c e p t .
An inform al e v a lu a t io n  of th e  summer school was given to  th e  
p a r t i c ip a n t s .  R esu lts  o f t h i s  e v a lu a t io n  a re  found in  Appendix I .
Procedures
The nonequivalen t c o n t ro l  group design  was u t i l i z e d  in  t h i s  s tudy .
The re sea rch  was comprised of the  fo llow ing t e s t s  and tre a tm e n t,  0^ 
in d ic a t in g  the  s e lf - c o n c e p t  t e s t  and O2 s ig n i fy in g  the read ing  t e s t :
R eten tion  R etention
Equivalent forms o f the Gates-M acG initie  Reading T est  were g iven. 
They a re  d is t in g u ish e d  by th e  s u b s c r ip ts  2A, 2B, and 2C.
P r e te s t  Treatment P o s t te a t  T e s t l Test 2
. Experimental Group 0^, 02 
Control Group 0^, 02
X °1* °2A °1» °2B °i* °2C
°1* °2A °1» °2B ° 1 ’ °2C
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Both the  experim ental group and the c o n tro l  group were p re te n te d  
befo re  the trea tm en t fo r  s e lf -c o n c e p t  and read ing  achievement. Tlie 
experim ental group rece ived  f iv e  weeks o f con fluen t language a r t s  
le sso n s  and r e c r e a t io n a l  read ing  developed as  p a r t  of t h i s  re se a rc h .
The c o n tro l  group rece ived  no tre a tm e n t.  Five weeks l a t e r ,  both groups 
were given the  p o s t t e s t  fo r  read ing  and s e lf -c o n c e p t  measurement. Since 
the  trea tm ent time was not leng thy  and the le sso n s  were growth o r ie n te d ,  
r e te n t io n  t e s t s  fo r  reading  and s e lf -c o n c e p t  were given to  measure 
c a r ry -o v e r  o f  the co n flu en t language a r t s  program. R eten tion  t e s t  one 
was given s ix  weeks a f t e r  th e  p o s t t e s t  and r e te n t io n  t e s t  two was given 
four weeks a f t e r  r e te n t io n  t e s t  one.
These d a ta  were su b jec ted  to  the s t a t i s t i c a l  technique o f a n a ly s is  
of covariance  w ith  th e  c o n t ro l  v a r ia b le  being p r e t e s t  sco res  on reading  
achievement. D iffe ren ces  between means o f  the  p r e t e s t  and p o s t t e s t ,  
p r e t e s t  and r e te n t io n  t e s t  one, and p r e t e s t  and r e te n t io n  t e s t s  two were 
c a lc u la te d  fo r  both reading  and s e lf - c o n c e p t  s c o re s .  The .05 l e v e l  of 
s ig n i f ic a n c e  was e s ta b l i s h e d  as the  c r i t e r i o n  fo r  r e j e c t in g  the fo llow ing 
n u l l  hypotheses:
IHq*. There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  in  the means of the  
read ing  p r e t e s t  and p o s t t e s t  o f  the  experim ental and c o n tro l  group.
2Hq: There w i l l  be no s ig n i f i c a n t  d i f f e re n c e  in  the  means of the
read ing  p r e t e s t  and the  f i r s t  r e te n t io n  t e s t  o f  the  experim enta l and 
c o n tro l  groups.
3Hq! There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  in  the means of the 
reading  p r e t e s t  and the  second r e te n t io n  t e s t  o f  the  experim enta l and 
c o n tro l  groups.
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4Hq; There w i l t  be no s ig n i f i c a n t  d i f f e re n c e  in  th e  means o f the 
se lf -c o n c e p t  p r e t e s t  and p o s t t e s t  of the  experim ental and c o n t ro l  groups.,
5H0 : There w i l l  be no s ig n i f i c a n t  d i f f e re n c e  in  the means o f the
se lf - c o n c e p t  p r e t e s t  and the f i r s t  r e te n t io n  t e s t  of the experim ental 
and c o n t ro l  groups.
6Hq : There w i l l  be no s ig n i f i c a n t  d i f f e re n c e  in  the  means on the
se lf -c o n c e p t  p r e t e s t  and the second r e t e n t i on t e s t  of the  experim ental 
and c o n tro l  groups.
Thu .05 le v e l  o f s ig n i f ic a n c e  was e s ta b l is h e d  fo r  r e j e c t in g  the 
n u l l  hypotheses.
Chapter 4
PRESENTATION AND ANALYSIS OF DATA
The purpose of th e  s tudy  was to  develop a c o n f lu e n t  language a r t s  
program and to  e v a lu a te  the  e f f e c t iv e n e s s  o f  th e  program in  r e l a t i o n  to  
read in g  and s e l f - c o n c e p t  achievement o f  s tu d e n t s .  To de term ine i f  th e r e  
were In c re a s e s  in  ren d in g  and s e l f - c o n c e p t  s c o re s  of the  exper im en ta l  
and c o n t ro l  group, the  hypo theses  p re se n te d  in  Chapter 1 were analyzed  
s e p a ra te ly .
T e s t in g  of Hypotheses
The t e s t i n g  program c o n s is te d  o f  two e v a lu a t iv e  In s tru m e n ts ,  the  
C a tes-M acG in ltle  Reading T e s ts  and th e  P ie r s - H a r r i s  C h ild ren*s  S e lf -c o n c e p t  
S ca le  g iven  as p r e ,  p o s t ,  and r e t e n t i o n  t e s t  one and two. The means of 
th e  p r e t e s t  o f  both  in s tru m e n ts  were compared to  th e  means of th e  p o s t ­
t e s t ,  r e t e n t io n  t e s t  one, and r e t e n t io n  t e s t  two. The d a ta  were 
su b je c te d  to  an a n a ly s i s  of c o v a r ian ce  s in c e  th e  exper im en ta l  group 
were v o lu n te e r s  and th e  c o n t r o l  group was randomly s e le c te d  from the 
same p o p u la t io n  a s  th e  ex p er im en ta l  group. The d a ta  a n a ly s i s  was 
conducted by the  East Tennessee S ta te  U n iv e rs i ty  Computer C enter on the 
IBM 370 memory bank by an SPSS ( S t a t i s t i c a l  Program fo r  th e  S o c ia l  
S c iences)  which computed the  a n a ly s i s  o f  co v ar ian ce  f o r  th e  nonequ iva len t 
c o n tro l  group des ig n  o f  t h i s  s tu d y .
The r e s e a rc h  hypotheses  p re se n te d  in  Chapter 1 a r e  p re se n te d  h e re  
in  th e  n u l l  form. A .05 l e v e l  o f  s ig n i f i c a n c e  was e s ta b l i s h e d  to  
de term ine  d i f f e r e n c e s  between a d ju s te d  group means.
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A summary o f th e  d a ta  i s  p re se n te d  in  Tables 7 to  12. P v a lu e s  
which were n o t  s i g n i f i c a n t  were r e p o r te d  as  "ns"  (no t s i g n i f i c a n t ) .  For 
f u r th e r  d a ta  a n a l y s i s ,  Appendices G and tt show means and s tan d a rd  
d e v ia t io n s  fo r  p r e ,  p o s t ,  and r e t e n t io n  t e s t s  from read ing  and s e l f -  
concept s c o re s .
IHq : There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  the  means o f  the
read ing  p r e t e s t  and p o s t t e s t  of th e  exper im en ta l  and c o n t r o l  group.
Using th e  read in g  p r e t e s t  a s  c o v a r i a t e ,  th e  a d ju s te d  p o s t t e s t  means 
of th e  e x p e r im en ta l  group and th e  c o n t ro l  group were no t s i g n i f i c a n t  as  
shown in  Table 7. The r e s u l t s  o f  the a n a ly s i s  o f  co v ar ian ce  y ie ld e d  an 
F r a t i o  o f  .0378 which was no t s i g n i f i c a n t .  N ull h y p o th e s is  1 was not 
r e j e c t e d .
Table 7
Summary o f  th e  A n a ly s is  of Covariance o f  P r e t e s t  and 
P o s t t e s t  Data f o r  th e  G ates-M acG in itie  Reading Test
Source o f 
V a r ia t io n
Sum of 
Squares df
Mean
Square F P
Between groups 1.9219 1 1.9219 0.0378 0.8415 tnsJ
W ithin groups 1524.3242 30 50.8108
Tota l 1526.2461 31 52.7327
A n a ly s is  o f  Covariance: T o ta l  N ■ 33
2Hq : There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  means of the
read in g  p r e t e s t  and th e  f i r s t  r e t e n t io n  t e s t  o f  th e  ex p er im en ta l  and 
c o n t ro l  group.
The summary of d a ta  p re se n te d  in  Table  8 shows an F r a t i o  of .0417
57
which d id  not equal o r  exceed a .05 F v a lu e .  The r e s u l t s  of the a n a ly s i s  
o f  c o v a r ia n c e ,  u s in g  the  read in g  p r e t e s t  as c o v a r t a t e ,  in d ic a te d  no 
s i g n i f i c a n t  d i f f e r e n c e  between a d ju s te d  group means. Hypothesis  2 was 
n o t r e j e c t e d .
Table 8
Summary o f the  A n a ly s is  o f  Covariance o f P r e te s t  
and R e te n t io n  Test One Data fo r  th e  
G ates-M acG in itie  Reading T est
Source of 
V a r ia t io n
Sum of 
Squares df
Mean
Square F P
Between groups 2.1211 1 2.1211 0.0417 0.8341 (ns)
W ithin groups 1527.3906 30 050.9130
T o ta l 1529.5117 31 053.0341
A n a ly s is  o f  Covariance: T o ta l  N = 33
3 H q :  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  means o f  the
read in g  p r e t e s t  and the  second r e t e n t io n  t e s t  o f  th e  ex p er im en ta l  and 
c o n t r o l  group.
The a d ju s te d  means of th e  read in g  p r e t e s t  and the  second r e t e n t io n  
analyzed  by an a n a ly s i s  o f co v ar ian ce  y ie ld e d  an F o f  1.8067 which does 
n o t  perm it r e j e c t i o n  o f  the  h y p o th e s is  t h a t  the  means were e q u a l .  Using 
the  read in g  p r e t e s t  as  the  c o v a r ia n t ,  th e  d a ta  a r e  summarized in  Table 9 
to  show no s i g n i f i c a n t  d i f f e r e n c e  between means. H ypothesis  3 was no t 
r e j e c t e d .
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Table 9
Summary o f  the  A n a ly s is  o f  Covariance o f  P r e te s t  
and R e te n t io n  T est  Two Data fo r  the  
G ates-M acG in itie  Reading Test
Source o f  Sum of Mean
V a r ia t io n  Squares df Square F P
Between groups 152.8828 1 152.8828 1.8067 0.1859<noJ
W ithin groups 2538.6602 30 84.6220
T o ta l  2691.5430 31 237.5048
A nalys is  o f  Covariance: T o ta l  N = 33
4Hq : There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  means on the
s e l f - c o n c e p t  p r e t e s t  and p o s t t e s t  o f  th e  ex p er im en ta l  and c o n t ro l  group.
An exam ination  of Table 10 shows th e  d i f f e r e n c e  between means to  be 
o f no s ig n i f i c a n c e  w ith  a F v a lu e  o f  .3044. The a d ju s te d  means from an 
a n a ly s i s  o f  co v ar ian ce  f a i l e d  to  y ie ld  d a ta  to  j u s t i f y  th e  r e j e c t i o n  of 
n u l l  H ypothesis  4.
Table 10
Summary of th e  A n a ly s is  o f  Covariance o f  P r e te s t  
and P o s t t e s t  Data f o r  th e  P ie r s - H a r r i s  
C h i ld r e n 's  S e lf -c o n c e p t  Sca le
Source o f 
V a r ia t io n
Sum of 
Squares df
Mean
Square F P
Between groups 14.8936 1 14.8936 0.3044 0.5916 (ns)
W ithin  groups 1467.7039 30 48.9235
T o ta l 1482.5975 31 63.8171
A n aly s is  o f  Covariance: T o ta l  N » 33
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5Hq : There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  the  means on the
s e l f - c o n c e p t  p r e t e s t  and the  f i r s t  r e t e n t io n  t e s t  of th e  ex p e r im en ta l  
and th e  c o n t r o l  groups.
An a n a ly s i s  o f  c o v a r ian ce  o f  the  a d ju s te d  means of s e l f - c o n c e p t  
p r e t e s t  and r e t e n t io n  t e s t  one y ie ld e d  an F r a t i o  o f  1.5162 which docs 
no t perm it r e j e c t i o n  of the  h y p o th e s is  t h a t  the  means would d e p ic t  an 
in c r e a s e .  Using the  re ad in g  p r e t e s t  as the  c o v a r ia n t ,  d a ta  summarized 
in  Table 11 in d ic a te d  no s i g n i f i c a n t  d i f f e r e n c e  between means. H ypothesis 
5 was no t r e j e c t e d .
Table 11
Summary of the  A n a ly s is  o f  Covariance o f  P r e te s t  
and R e te n t io n  T est  One Data f o r  the  
P i e r s - H a r r i s  C h i l d r e n s  
S e lf -c o n c e p t  Sca le
Source of 
V a r ia t io n
Sum of 
Squares df
Mean
Square F P
Between groups 114.6431 1 114.6431 1.5162 0.2257<ns)
W ithin groups 2268.3003 30 75.6100
Total 2382.9434 31 190.2531
A nalys is  of Covariance: T o ta l  N ** 33
6Hq .* There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  in  th e  means on the  
s e l f - c o n c e p t  p r e t e s t  and th e  second r e t e n t io n  t e s t  o f  th e  ex p er im en ta l  
and c o n t ro l  g roups.
An a n a ly s i s  o f  co v ar ian ce  o f  the a d ju s te d  means o f the  s e l f - c o n c e p t  
p r e t e s t  and second r e t e n t io n  t e s t  y ie ld e d  an F r a t i o  of .4815 which docs 
no t perm it r e j e c t i o n  of h y p o th e s is  6. Dnta summarized in  Table 12 
In d ic a te d  no s i g n i f i c a n t  d i f f e r e n c e  between th e se  means.
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Table 12
Summary o f  the  A nalys is  o f  Covariance o f  P r e te s t  
and R e ten tio n  Test Two Data fo r  the  
P i e r s - H a r r i s  C h ild ren  *s
S e l f - concept Scale
Source of Sum of Mean
V a r ia t io n Squares df Square F P
Between groups 48.8159 1 48.8159 0.4815 ' 0.5002
W ithin groups 3041.4761 30 101.3825
T o ta l 3090.2920 150.1984
A nalys is  of Covariance: T o ta l  N “ 33
Summary
The f i r s t  th re e  hypo theses  were concerned w ith  in c r e a s e s  in  read in g  
achievement in  the  t h r e e  G ates-M acG in itie  t e s t s  taken  a f t e r  th e  t re a tm e n t  
was g iven  to  the  e x p e r im en ta l  group. The c o n t r o l  group s c o re s ,  equated 
by read in g  p r e t e s t  s c o r e s ,  were compared to  the  ex p e r im en ta l  group. The 
f in d in g s  confirmed no s i g n i f i c a n t  gain  in  read in g  achievem ent. The n u l l  
hypo theses  fo r  the re a d in g  p o r t io n  o f  the  s tudy  were n o t  r e j e c t e d .
The l a s t  th re e  hypo theses  were concerned w ith  in c r e a s e s  in  s e l f -  
concept improvement in  th e  th r e e  P i e r s - H a r r i s  C h i ld r e n 's  S e lf -c o n c e p t  
Sca le  t e s t s  taken  from th e  t re a tm e n t  was g iven  to  th e  ex p er im en ta l  group. 
The c o n t ro l  group s c o re s ,  equated  by re a d in g  p r e t e s t  s c o re s ,  were compared 
to  th e  ex p e r im en ta l  group. The f in d in g s  confirm ed from an a n a ly s i s  o f 
d a ta  from th e  s t a t i s t i c a l  tech n iq u e  of a n a ly s i s  of co v ar ian ce  no
61
s i g n i f i c a n t  in c re a s e  in  s e l f - c o n c e p t  means. The n u l l  hypo theses  fo r  the  
s e l f - c o n c e p t  t e s t i n g  were no t r e j e c t e d .
Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The growing i n t e r e s t  in  the  s e lJ - c o n c c p t  a s  a factor in l e a rn in g  anti 
th e  Idea  of con fluence  as a p o s s ib le  motLvntor fo r  b u i ld in g  p o s i t i v e  
s e l f - c o n c e p t s  in f lu e n c e d  th e  d i r e c t i o n  and i n t e n t io n  o f t h i s  s tu d y . One 
f a c e t  o f th e  problem f o r  t h i s  s tudy  was to  develop a c o n f lu e n t  language 
a r t s  program to  combine the  a f f e c t i v e  and c o g n i t iv e  domains in  l i t e r a t u r e -  
language le s s o n s .
A theo ry  o f how con fluence  can be achieved was fo rm ula ted  to  g ive  
substance  and s t r u c t u r e  to  th e  w r i t in g  of s e l f - c o n c e p t  le s s o n s .  C r i t e r i a  
were e s ta b l i s h e d  fo r  l i t e r a t u r e  s e l e c t i o n .  Needs of s tu d e n ts  were 
a s se s se d  through a s tudy  of s tu d e n t  resp o n ses  on th e  s ix  behav io r  c a t e ­
g o r ie s  on the  p r e t e s t  of th e  P le r s - H n r r i s  C h i ld re n ’ s S e lf -c o n c e p t  S c a le . 
Lessons were designed  f o r  s k i l l s  to  b r in g  about con fluence  through 
problem f in d in g ,  problem s o lv in g ,  and e x p re ss io n  f o r  c o g n i t iv e  a r e a s  o f 
development. I d e n t i f y in g  w ith  c h a r a c t e r s ,  e x p e r ie n c in g  v ic a r io u s  
s i t u a t i o n s ,  and sh a r in g  id e a s  and f e e l in g s  w ith  fe l lo w  s tu d e n ts  made up 
th e  a f f e c t i v e  s k i l l  components o f  the  l e s s o n s .
The e v a lu a t io n  o f  the c o n f lu e n t  language a r t s  program made up th e  
second p o r t io n  o f  th e  s tu d y .  A summer schoo l was o rgan ized  fo r  a f iv e  
week p e r io d  w ith  the  c o n f lu e n t  langunge a r t s  program as  th e  cu rr icu lu m . 
P a r t i c i p a n t s  o f  th e  summer sch o o l  were v o lu n te e r s  who made up the  
exper im en ta l  group. The c o n t r o l  group was randomly s e le c te d  from the  
po p u la t io n  o f  J e f f e r s o n  School s tu d e n ts  who ranged from beg inn ing  fo u r th  
g rade  to  com pleting  f i f t h  g rade .
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The ex p e r im en ta l  group and th e  c o n t r o l  group were p r e t e s t e d  fo r  
s e l f - c o n c e p t  and re a d in g  achievem ent. At f i v e ,  s ix ,  and fo u r  week 
I n t e r v a l s ,  s e l f - c o n c e p t  and re a d in g  t e s t s  were ad m in is te re d  a g a in .  The 
re a d in g  and s e l f - c o n c e p t  p o s t t e s t  and two r e t e n t io n  t e s t s  wuru compared 
to  th e  p r e t e s t s  to  measure any Increase  in  means. The means o f  th e se  
t e s t s  were su b je c te d  to an a n a ly s i s  o f  co v ar ian ce  a t  the  .05 l e v e l  o f  
s ig n i f i c a n c e  fo r  r e j e c t i o n  o f  th e  n u l l  hyp o th eses .
F ind ings  and Conclusions
The th re e  hypo theses  p e r t a in in g  to  re a d in g  achievem ent s ta t e d  th a t  
t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e  between means on th e  p r e t e s t  and 
means on th e  p o s t t e s t  and r e t e n t io n  t e s t s  a s  measured by e q u iv a le n t  forms 
on th e  G ates-M acG in itle  Reading T e s t . The n u l l  hypotheses  were no t 
r e j e c t e d .  R e su l ts  o f  th e  d a ta  a n a l y s i s  in d ic a te d  no change in  read ing  
a b i l i t y  a f t e r  p a r t i c i p a t i o n  in  th e  C onfluent Language A rts  Program, nor 
an in c re a s e  in  read in g  a b i l i t y  te n  weeks l a t e r  a s  in d ic a te d  by r e t e n t io n  
t e s t  s c o re s .
Three hypo theses  p e r t a in in g  to  s e l f - c o n c e p t  achievem ent s t a t e d  th a t  
t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e  between means on th e  p r e t e s t  
and means on th e  p o s t t e s t  and r e t e n t io n  t e s t s  a s  measured by th e  P i e r s -  
H a r r ls  C h i l d r e n ^  S e lf - c o n c e p t  S c a le . An a n a l y s i s  o f  c o v a r ian ce  of 
th e se  means y ie ld e d  no s i g n i f i c a n t  d i f f e r e n c e ,  th e r e f o r e  th e s e  n u l l  
hypo theses  were not r e j e c t e d .  R e s u l ts  o f  th e  d a ta  a n a ly s i s  in d ic a te d  no 
change in  s e l f - c o n c e p t  improvement a f t e r  p a r t i c i p a t i o n  in  th e  Confluent 
Language A rts  Program.
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A t h e o r e t i c a l  base was fo rm ulated  from a review of th e  l i t e r a t u r e  
th a t  the  a f f e c t i v e  and c o g n i t iv e  domains can he combined through 
c h i l d r e n 's  l i t e r a t u r e  in to  a language program of co n f lu en ce .  From the  
t h e o r e t i c a l  base a program was developed emphasizing th e  so lv in g  of 
s e l f - c o n c e p t  problems through l i t e r a t u r e .  S e lf -c o n c e p t  and read in g  were 
t e s t e d  fo r  improvement to  e v a lu a te  the  e f f e c t iv e n e s s  o f th e  co n f lu e n t  
language a r t s  program. A f te r  s t a t i s t i c a l  a n a ly se s  o f  d a t a ,  the  n u l l  
hypotheses of no s i g n i f i c a n t  d i f f e r e n c e  in  re ad in g  achievem ent and s e l f -  
concept development was n o t r e j e c t e d .  The f iv e  week summer school o f  
c o n f lu e n t  language a r t s  le s s o n s  d id  no t in c r e a s e  e i t h e r  read ing  a b i l i t y  
o r  s e l f - c o n c e p t  Improvements in  th e  ex p er im en ta l  group.
Although th e  s t a t i s t i c a l  a n a ly s i s  In d ic a te d  no in c re a s e  in  read in g  
achievem ent and s e l f - c o n c e p t  improvement, th e r e  were p o s i t i v e  r e a c t io n s  
from p a r e n ts  and s tu d e n ts  toward read in g  and th e  c o n f lu e n t  language a r t s  
program. The goa l to  m o tiv a te  c h i ld r e n  to  read  was accom plished acco rd in g  
to  the  s c o re  c a rd s  k ep t  as  r e c o rd  of number of books and p r o je c t s  
com pleted. Some of th e  s tu d e n ts  con tinued  to  read  a f t e r  th e  summer 
program was com pleted. The In fo rm al e v a lu a t io n  o f  the  summer program 
in d ic a te d  a p o s i t i v e  a t t i t u d e  toward th e  program (see  Appendix I ) .
Im p l ic a t io n s
A p o s s ib le  f a c t o r  f o r  no in c re a s e  in  s e l f - c o n c e p t  improvement could  
be the  le n g th  o f  summer schoo l and th e  weakness o f  the  t re a tm e n t  to  b r in g  
about s i g n i f i c a n t  changes in  th e  s e l f - c o n c e p t .  Although some s tu d e n t  
resp o n ses  on s p e c i f i c  t e s t  i tem s d id  change from a n e g a t iv e  to  a p o s i t i v e  
d i r e c t i o n ,  th e  s e l f - c o n c e p t  f e e l in g  may have been r e l a t e d  to  a s p e c i f i c  
s i t u a t i o n  t h a t  changed the  s t u d e n t ' s  o p in io n  o f  h im se lf  fo r  a b r i e f  t im e .
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A more v a l id  e s t im a t io n  o f  s e l f  on a s h o r t  term b a s is  may be from an 
e v a lu a t io n  o f  s e l f - e s te e m  r a t h e r  than s e l f - c o n c e p t .  A d i s t i n c t i o n  between - 
s e l f - c o n c e p t  and s e l f - c o n c e p t  r e p o r t  needs to  be c l a r i f i e d  in  f u r th e r  
re se a rc h  s tu d i e s .  Q uestions such as how much time o r  t re a tm e n t  i s  
needed to  change the  s e l f - c o n c e p t  should be in v e s t ig a te d  f u r t h e r .
A p o s s ib le  f a c t o r  fo r  no In c re a se  in  read in g  achievem ent may be from 
a lack  of c o m p a t ib i l i ty  between the  e v a lu a t iv e  in s t ru m e n t ,  th e  U ates-  
M acG initie  Reading T e s t , and Che le s s o n s  o f confluence  developed as  p a r t  
o f  t h i s  r e s e a rc h  p r o j e c t .  Although vocabu lary  and comprehension were 
in g re d ie n ts  in  the  l i t e r a tu r e - l a n g u a g e  p ro c e s s ,  le s s o n s  emphasized 
problem so lv in g  i n s i g h t  in to  behav io r  and m o tiv a t io n  to  read .
A t e s t  d i r e c te d  more to  problem so lv in g  and i d e n t i f i c a t i o n  of 
b eh av io rs  r e l a t e d  to  poor s e l f - c o n c e p t s  might be a more v a l id  e v a lu a t io n  
of read in g  achievement by c o n f lu e n t  s ta n d a rd s  r a th e r  than  vocabulary  and 
comprehension as measured by th e  G ates-M acG ln itie  Reading T e s t .
Recommendations
I t  i s  recommended t h a t :
1. th e  c o n f lu e n t  language a r t s  program be used over a long p e r io d  
o f  time to  compare s h o r t  term and long term s e l f - c o n c e p t  problem s.
2. an e v a lu a t io n  in s tru m en t be designed to  t e s t  f o r  co n f lu e n c e ,  
in c o rp o ra t in g  f e e l in g s  as  p a r t  o f  th e  in s tru m e n t  as w e ll  a s  c o g n i t iv e  
a sp e c ts  o f  l e a r n in g .
3. th e  program be used as  m o tiv a t io n  f o r  re a d in g .
4. th e  c o n f lu e n t  language a r t s  program be r e f in e d  and t e s t e d  
f u r th e r  f o r  p o s s ib le  use in  b u i ld in g  p o s i t i v e  s e l f - e s te e m .
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5. a t t i t u d e s  toward read in g  be Inc luded  as p a r t  of th e  e v a lu a t iv e  
procedure  o f  the  c o n f lu e n t  language a r t s  program.
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APPENDIX A 
LETTER TO PARENTS AND REGISTRATION FORM
Dear Paren ts :
An oppor tun i ty  i s  being provided f o r  your ch i ld  to  p a r t i c i p a t e  1n a 
summer U te ra tu r e - l a n g u a g e  program a t  J e f f e r s o n  Elementary School, 
A c t i v i t i e s  w i l l  Include l i s t e n i n g  to  and reading s t o r i e s ,  books, and 
poems, responding to  problem solving a c t i v i t i e s ,  and p a r t i c i p a t i n g  
In c r e a t i v e  a c t i v i t i e s  to express  f e e l in g s  about l i t e r a t u r e .  This 
program developed as p a r t i a l  requirements  f o r  my d o c to r ' s  degree 
r e q u i r e s  no t u i t i o n .  I have been r iven  approval by Dr. Evans to 
conduct t h i s  summer school program a t  J e f f e r s o n .
The l i t e r a t u r e - l a n g u a g e  program w il l  be fo r  those  s tuden ts  beginning 
fou r th  grade ,  those beginning f i f t h  g rade ,  and those  s tu d e n ts  who 
have completed f i f t h  grade .  The summer program w i l l  begin June 23 
and end Ju ly  25. The f iv e  weeks w i l l  be d ivided Into the  following 
schedule o f  a c t i v i t i e s :
Two weeks - 9:00 - 10:30 A.M. d a i ly
The l i t e r a t u r e  language program - l i s t e n i n g ,  
read ing ,  and w r i t in g  a c t i v i t i e s  based on 
c h i l d r e n ' s  l i t e r a t u r e
One week - f r e e  reading a t  home {one hour d a l ly )
Two weeks - f r e e  reading (Book Club)
Two t e s t s ,  the  P i e r s - H a r r i s  C h i ld re n ' s  Self-Concept Scale  and the 
Gates-MacGinitie  Reading Tes t  w i l l  be given before  and a f t e r  the 
study to  eva lua te  the  e f f e c t i v e n e s s  o f  the  program. Test  information 
w i l l  be kept  c o n f id e n t i a l  and used only f o r  s t a t i s t i c a l  a n a ly s i s .
I f  you give permiss ion f o r  your c h i ld  to  p a r t i c i p a t e  in  the  summer 
U te ra tu r e - l a n g u a g e  program a t  J e f f e r s o n  Elementary School , p lease  
f i l l  ou t  the a t tach ed  sh ee t  and r e tu r n  to  your  c h i l d ' s  teacher .
S in c e re ly ,
Carolyn Nave
KINGSPORT CITY SCHOOLS 
SUMMER UTERATURE-LANGUAGE PROGRAM
PLACE: Je f fe r so n  Elementary Sd ool
DATE: June 23 - Ju ly  25, 1980
TIME: 9 : 0 0 - 1 0 : 3 0  a.m. da i ly
□  Yes, I would l ik e  my c h ' l d  to p a r t i c i p a t e  in  the
1i t e r a tu r e - l a n y u a g e  pro*ram and consent to my 
c h i ld  tak ing  the P i e r ' s  Harr is  C h i ld re n 's  Se l f -  
Concept Scale Test and ;he Gates-MacGinitie 
Reading T e s t .
Please  f i l l  out  the fo l lowing information:
S tu d en t ’s name _____________________________
A g e ______________
Grade (next  y ea r )  ____ '__________
Parents  name _______________________________
Address ____________________________________
Phone
In case o f  emergency c o n ta c t
Yes, I am I n t e r e s t e d  but  I need more information.
Please c o n tac t  me a t  (number) __________________
Time and date  _____________________________________
P a r e n t ' s  Signature
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East Tennessee S ta te  U n iv e rs i ty  
I n s t i t u t i o n a l  Review Board
P R I N C I P A L  I N V E S T I G A T O R :  Carolyn J .  Nave_________________________________
TITLE OF PROJECT: The Development and E v a lu a tio n  o f  a Confluent_______
Language A rts  Program______________________________________________________
1) In d ic a te d  below a r e  the  (a) purpose o f  t h i s  s tu d y ,  (b) th e  p rocedures  
to  be fo llow ed and (c) th e  approxim ate d u ra t io n  o f t h i s  s tu d y ;
The purpose  o f  t h i s  s tudy  was to  develop and e v a lu a te  a c o n f lu e n t  
language a r t s  program designed  to  improve s e l f - c o n c e p t s  and read in g  
achievement in  f o u r th  and f i f t h  grade s tu d e n t s .  Lessons c o n s is te d  
o f  l i s t e n i n g  to  s t o r i e s ,  books, o r  poems r e l a t e d  to  a s e l f - c o n c e p t  
problem. Thinking a c t i v i t i e s  invo lved  problem so lv in g .  L l t e r a t u r e -  
language le s s o n s  and book c lub  a c t i v i t i e s  was conducted fo r  f iv e  
weeks.
2) D iscom forts ,  in conven iences  a n d /o r  r i s k s  t h a t  can be reaso n ab ly  
expected  a re :
None
3) I  unders tand  th e  p ro ced u res  to  be used in  t h i s  s tu d y  and th e  p o s s ib le  
r i s k s  involved* A l l  my q u e s t io n s  have been answered. I  a l s o  under­
s ta n d  th a t  w h ile  my r i g h t s  and p r iv a c y  w i l l  be m a in ta in e d ,  the 
S e c re ta ry  of th e  Department o f  H ea lth ,  Education  and W elfare does have 
f r e e  a c c e s s  to  any in fo rm a tio n  o b ta in ed  in  t h i s  s tudy  should  i t  become 
n e c e ssa ry  and I  f r e e l y  and v o l u n t a r i l y  choose to  p a r t i c i p a t e .  I  
unders tand  th a t  I  may withdraw a t  any time w ith o u t  p r e ju d ic e  to  me.
I  a l s o  u n d ers tan d  t h a t  w h ile  East Tennessee S ta t e  U n iv e r s i ty  does 
not p ro v id e  compensation f o r  m edical t re a tm e n t  o th e r  than  emergency 
f i r s t  a i d ,  f o r  any p h y s ic a l  in ju ry  which may occur a s  a r e s u l t  o f  my 
p a r t i c i p a t i o n  as a s u b je c t  in  t h i s  s tu d y ,  c la im s a r i s i n g  a g a in s t  ETSU 
or any of i t s  a g en ts  o r  employees may be subm itted  to  th e  Tennessee 
S ta te  Board o f  Claims f o r  d i s p o s i t i o n  to  th e  e x te n t  a l lo w a b le  as  
p rovided  under TCA S ec tio n  9-812. F u r th e r  in fo rm a tio n  concern ing  
t h i s  may be o b ta in e d  from th e  chairman of th e  I n s t i t u t i o n a l  Review 
Board.
Date S ig n a tu re  o f V olun teer
Date S ig n a tu re  o f  P a re n ts  o r  Guardian 
(when a p p l ic a b le )
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Date S ig n a tu re  of I n v e s t i g a to r
Date S ig n a tu re  o f  W itness ( I f  a p p l ic a b le )
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79
T able  13
Dummy Table of S tudent Responses on the 
P ie rs -H a rr is  C h i ld re n 's  Se lf-concep t Scale
No. Item
Student Number
10 11 12 13 14 15 16 17
22 I  do many bad th in g s  (no)
35 I  am obedient a t  home (yes)
25 1 behave badly a t  home (no)
34 I  o f te n  ge t  in to  t ro u b le  (no)
14 I  cause tro u b le  to my fam ily  (no)
78 1 th in k  bad thoughts (no)
76 I  can be t ru s te d  (yes)
80 I  am a good person (yes)
12 I  am w ell  behaved in  school (yes)
48 1 am o f te n  mean to  o th e r  people (no)
31 In  school 1 am a dreamer (no)
56 I  get in to  a l o t  o f  f ig h t s  (no)
64 I  am clumsy (no)
67 I  am easy to  g e t  along w ith  (yes)
13 I t  i s  u su a lly  my f a u l t  when some­
th in g  goes wrong (no)
59 My f amily i s  d isappoin ted  in  me (no)
32 I  p ick  on my b ro th e r ( s )  and
s i s t e r ( s )  (no)
4 1 am o f te n  sad (no)
N
Y 
N
©
N
N
Y
Y
Y 
N 
N 
N
b
N
N
©
N
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CLAP
Scorecard
For R e a d in
B2
Mow Po Score *•
B0 0 K5 - l e s s  lh a n  30  pacgC5 •*
Single, f t  project- double)
• 3o-5o pages: dou.ble,l+proj. I run )
* So -75 pages: I run {.+ proj. 3 runs,)
" 75- I So pages; 3 run* (* proj- V- runs j 
~ over ISo pages: 3 runs(+ proj. t> runs)
Short stonj * Single ( t proj. double) 
Long Story* double(t proj. triple)
M qgqx/ne article- double ( + proj.+riple)
Poems or Newspaper articles - 35 double
So fr/plfc 
75 I run  
loo 2  run*
Word Eaters:
35 Collecting -  Single, 
defining - * run  
Spelling. 3 runs 
5o collecting, double 
defining. 3 runs 
Spelling . runs 
15 Collecting - trip le  
defining • f  runs 
Spelling* b runs 
foo Collecting- I run  
defining - b runs 
spelling - 8 runs
ftite
Ti+U.
Single. doub]t_ triple 1 ru n 2 runs 3 run* V-runs 5  runs b  runs
TWents 
si endu re
-----------------------
------------ -—
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M o l i v a l i o n a l  T e c h n i q u e ,
S4u.den4s wiW Selec4 (oc4i vibes 
ortrvVed on balls and ba4s 
t e g i j u ‘r e . f n & n 4  i n  " < § & $ { ?  F ° r
4 o  Compl&H 
Reading".
N \a f t t  a  
diorama 
,Vo iV\u*Vraltj 
one. scene 
£rocr\ uourj 
lo o o K .
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V i N C H t S
S e t -  Concept problem: Achieving hqppiness and
S a l isfacfion
Children clo not -find happiness or 
Safisfaction because of fhe inability fo show 
or give love. Some are able fo show love, but do 
not receive love from of hers. This Causes feelings
o f  anxiety and sometimes poor imqges of se lf
T his lesson  mag help Children operationalise love; 
fo  learn Some tangible Wag to  Show Concern for
o t h e r s -  ,
Objedhve; Students will show love and Concern
for each of her bg giving and Collecting
love nuggets-
A f f . c S  We, AtAWity
s h e t i .
Draw WhaV ijou Vhi^ W a  gnome. is.
TW K  o f  a s  monti different Wavs OS 
ta n  VWaV m od t f h t  gnome. -few Cold Irom  
•*he, inside , out.
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^ o g n lfW s  Aclivi+g
The. Gnome -Prom Nome, -fo *f he  ^ Students. 
S a y  ," The. gnome. Prom Nome* li^ed a t fh e. North 
Pole.," (Point fhte out- on a  m apj Me, h ad  <x prob/em. 
Listen fo  f»ndl o a f what you. fhinK +he problem  
i s -
Read Phis portion o f +he booK agqin. Sag 
“I'm  going fo read +he book* a  second lime.
T h is  f im e  listen  for Words and  id e a s  +o pul 
in \Jour Vvord Eafers book.
ASW listening fhe. second 4ir 
Students Will Wfife Whaf fheg 
fhinK The problem is  on cl 
large guesfion mark. 'Discuss 
fhe. different ideas about fhe. 
problem fhe, gnome, had.
Read fhe, temoinder o f fhe. 
booK. D iscu ss fhe, liKes Qnd 
differences o f  fh e . stu d en ts' 
id e a s  cxnd fh e  a a fh o rs  id e a s  
o f  Cl S o lu tion  -fo fh e. problem.
O
A f f e c t  ve, AcAivify
88
AcHvihj Shed :
ThinK up Os m ang waijs tjou can
Vo show lo^ e a n d  friendship 4o oxherd.
Virile, on Ahese. loVe. nuggefio o oo o o
WKexv Ljou. d o  Some.'VhinCj 44\cd nr\aKes others Warm 
■from inside ouV, Wvi\e . WhaA you  did  on  a  lo>je
n u g g e t  cxnd puA iA in Abe. pcrf.
® C n o \ M -  V vjhcj
SomeAimes people. veacA A-o you because o f  your 
a-HUude. Coolness breeds indifference. WarmAh breeds 
friendship-
APPENDIX G
MEANS AND STANDARD DEVIATIONS OF 
READING TESTS FOR EXPERIMENTAL
THE GATES-MACGINITIE 
AND CONTROL GROUPS
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Table 14
Means and Standard D ev ia t io n s  of the O ates-M acG in itie  
Reading T e s ts  f o r  Experim ental and C on tro l  Groups
Group Means Standard D ev ia t io n s
P r e t e s t  Group 1 49.8235 9.6257
P r e t e s t  Group 2 53.8750 18.8781
P o s t t e s t  Group 1 46.6471 14.3568
P o s t t e s t  Group 2 50.3125 18.9586
R e ten tio n  T e s t  1 Group 1 45.2941 10.7283
R e ten tio n  T e s t  1 Group 2 48.5625 19.3355
R e te n tio n  T e s t  2 Group X 43.8235 11.8123
R e ten tio n  T e s t  2 Group 2 51.6875 19,0533
APPENDIX H
MEANS AND STANDARD DEVIATIONS OF THE PIERS-HARRIS 
CHILDREN'S SELF-CONCEPT SCALE FOR EXPERIMENTAL 
AND CONTROL GROUPS
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Table 15
Means and S tandard  D ev ia t io n s  o f the  P le r s - H a r r i s  
C h i ld r e n 's  S e lf -c o n c e p t  Sca le  fo r  Experimental 
and C on tro l  Groups
Group Means Standard D ev ia t io n s
P r e t e s t  Group 1 57.4118 13.6063
P r e t e s t  Group 2 62.5625 11.8545
P o s t t e s t  Group 1 60.4706 12.0526
P o s t t e s t  Group 2 65.6875 11.4643
R e ten tio n  T est 1 Group 1 64.7059 8.6730
R e ten tio n  T est 1 Group 2 64.2500 14.6401
R e te n t io n  T est 2 Group 1 67.5882 12.1504
R e te n t io n  T e s t  2 Group 2 68.1875 12.9007
APPENDIX I 
SUMMER SCHOOL EVALUATION
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Table 16
Summer School E v a lu a tio n
E v a lu a tio n  Item
Number of 
Responses Response
1. I l ik e d  summer schoo l 14 Yes
yes o r  no 0 No
2. 1 l ik e d  b e s t  . * • 1 re a d in g  p r o je c t s
4 re a d in g  to  o u r se lv e s
3 whole th in g
1 working w ith  my te a c h e r
2 th e  games we p layed
1 your re a d in g  to  us
1 s t o r i e s
1 working
3. I l ik e d  l e a s t • * • 8 n o th in g
2 ta k in g  t e s t s
2 c o lo r in g  o u r se lv e s
] I  l i k e d  a l l
1 C a l l  I t  Courage
4. I l ik e d  th e se a c t i v i t i e s 3 sea  a c t i v i t i e s
6 a l l
2 w r i t i n g  th in g s  on f i s h  and
bread
1 doing work fo r  th e  te a c h e r
2 te a c h e r  read in g  to  us
1 th e  game about th e  Bully
1 making th e  face
1 making y o u r s e l f  and what you
a re
5. I d i d n ' t  l i k e th e se
a c t i v i t i e s  . • * 8 I  l ik e d  them a l l
c o lo r in g  o u rse lv e s
when we c o l l e c te d  words
6. I l ik e d  th e se books t h a t
were read  . • • 2 Bridge to  T e r ib i th a
7 The Ears o f  Louis
5 a l l
The Gnome from Nome
C a ll  I t  Courage
Table 16 (continued)
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E v a lu a tio n  Item
Number o f 
Responses Response
7. I  d i d n ' t  l i k e  th e se  books
t h a t  were read  . . . C a l l  I t  Courage
5 none
6 I  l i k e  them a l l
Bread and B u t te r  Ind ian
I  do no t know
8. 1 f e e l  I  le a rn e d  . . . 0 l i t t l e
5 average
9 much
9. I  l i k e  re a d in g  b e t t e r  . . 13 yes
1 no
10. 1 would l i k e  to  come to
summer schoo l nex t
y e a r  . . . 14 yes
0 no
VITA
P erso n a l  Data:
Education :
P ro fe s s io n a l
Experience :
Honors:
O rg a n iz a t io n s :
CAROLYN J .  NAVE
Date o f  B i r th :  May 13, 1944
P la c e  o f  B i r th :  C l a r k s v i l l e ,  Tennessee
P a re n ts :  McGraw and Gladys Young
M a r i ta l  S ta tu s :  M arried to  W illiam  D. Nave
Grades 1 -5 , Ringgold Elementary School 
Grades 6 and 7 , Byrns Darden Elem entary School 
Grade 8 , Ringgold Elementary School 
Grade 9 , Greenwood J u n io r  High 
Grades 10-12, C l a r k s v i l l e  High School
B.S. i n  Elem entary  E duca tion , A u s tin  Peay S ta te  C o lleg e ,  
1966.
M.A. i n  E lem entary  E d u ca tio n , E a s t  Tennessee S ta te  
U n iv e r s i ty ,  1971.
Ed.D. in  S u p e rv is io n ,  E a s t  Tennessee S ta t e  U n iv e r s i ty ,  
1980.
T eacher,  M arsh a ll  Elementary School; F o r t  Campbell, 
Kentucky, 1966-1968.
T eacher,  Church H i l l  E lem entary; Church H i l l ,  Tennessee, 
1969-1972.
Teacher, Washington Elem entary School; K in g sp o rt ,  
Tennessee, 1972-1976.
Teacher, Dickson Elem entary School; K in g sp o rt ,
Tennessee, 1978-1979.
S u p e rv iso r ,  K ingsport C i ty  Schools; K in g sp o rt ,
Tennessee, 1979-1980.
P r in c i p a l ,  J e f f e r s o n  Elem entary  School; K in g sp o rt ,  
Tennessee , 1980.
Who's Who in  American C olleges  and U n iv e r s i t i e s ,
A u s t in  Peay S ta te  C o llege
Kappa D e lta  P i ,  A u s t in  Peay S ta te  C o llege  and E ast 
Tennessee S ta te  U n iv e rs i ty
P h i Kappa P h i ,  East Tennessee S ta te  U n iv e rs i ty
I n t e r n a t i o n a l  Reading A sso c ia t io n
A s so c ia t io n  f o r  S u p e rv is io n  and Curriculum  Development 
Tennessee A sso c ia t io n  f o r  S u perv is ion  and Curriculum  
Development
N a tio n a l  A sso c ia t io n  Elem entary School P r in c ip a l s  
Tennessee A sso c ia t io n  o f  Elem entary School P r in c i p a l s
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Church
A f f i l i a t i o n :
, N a t io n a l  Council o f  T eachers  o f  E n g lish  
A l l l e  Lou F e l to n  G i lb re a th  Council o f  I n t e r n a t i o n a l  
Reading A sso c ia t io n  
N a tio n a l  E ducation  A sso c ia t io n  
Tennessee E ducation  A sso c ia t io n  
K ingsport E ducation  A sso c ia t io n
Member o f  F i r s t  B a p t i s t  Church, K in g sp o rt ,  Tennessee
